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The purpose of this study was to identify charac¬ 
teristics that are common to effective teachers described 
by administrators, teachers and students in three urban 
schools and to profile the self-concepts of thirty 
"effective" teachers. 
Two instruments were used: (1) The Teacher Charac¬ 
teristic Scale, designed and tested by the researcher and 
the Tennessee Self Concept Scale, developed by William Fitts, 
Ph.D. 
The study allowed administrators, teachers and students 
to cooperatively develop and assess criteria that can serve 
as a knowledge base for identifying characteristics that are 
common to effective teachers. 
The study was limited to thirty teachers designated 
as "effective" by their principal, 407 students who were 
members of their first period classes and three principals 
who were the immediate supervisors of the teachers. The 
study was conducted in the Atlanta Public School System. 
Q methodology and Kendall's Coefficient of Concordance 
were used to test the degree of concordance of the three 
groups on characteristics of effective teachers in the 
following categories: Humanistic, Activation, Self Actual¬ 
ization and Technical. 
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The results showed students' and teachers' scores 
clustered more toward Self Actualization whereas admin¬ 
istrators scored highest in the Technical category. When 
the three groups' responses were held constant, five common 
characteristics emerged. They are: 
1. Is very prompt 
2. Is respected by students, parents and 
administrators 
3. Makes comments on test papers to explain 
mistakes that were made 
4. Seems to find satisfaction in being a teacher 
5. Follows the course outline. 
Self-concept proved to be one key to effective teaching. 
The major recommendations resulting from this study 
are : 
1. A system-wide study should be conducted in 
order to test the degree of concordance of 
parents, students, and administrators on 
what constitutes an effective teacher. 
2. A self-concept scale whould be administered 
to prospective employees in order to 
ascertain their feelings about themselves 
prior to being hired. 
3. A teacher characteristic scale should be 
devised in each high school in urban school 
systems to be used for placement of new 
employees in an area where there is a 
high degree of compatibility with the needs 
of the community. 
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The task of identifying effective teachers or effec¬ 
tive teaching, is crucial to teacher education, to teacher 
selection, to teacher performance and ultimately to the 
survival of human society. Yet, today no general agreement 
exists as to what constitutes effective teaching and no 
standards of teacher effectiveness are commonly agreed upon. 
Evaluation methods have in the past been left to admin¬ 
istrators who evaluated on the basis of existing traits and 
attributes. 
This study will focus on identifying characteristics 
that are common to effective teachers as described by 
administrators, teachers and students in three urban schools. 
Background and Nature of the Investigation 
There is ordinarily agreement among researchers and 
practitioners that the teacher is a significant, if not the 
most significant, factor in the educational process. In a 
conference at the U.S. Office of Education, James Coleman 
in his presentation, "Do Teachers Make a Difference," 
suggested that contrary to some earlier indications, schools 
can and do make a difference in the development of students. 
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Beyond this, he states that it is clear that teachers are the 
single most important element in the school—more important 
than the quality of facilities, the quantity of equipment 
and materials, or the levels of financing.^ 
Today, teacher evaluation or the act of determining 
teacher effectiveness is one of the most controversial 
issues in education. People whose lives are affected by 
competency based education are expressing concerns that the 
concepts of competency will be defined clearly, and that 
assessment should provide an informational basis for modi¬ 
fication and improvement. 
The school administrator faces a crucial task of 
assessing the competence of teachers who are assigned to 
his school. Often the main opportunity to change the 
character of a school or strengthen its curriculum rests 
with the decisions that administrators make about choosing 
effective teachers. 
Another very crucial challenge the administrator faces 
is leading and supporting teachers in the difficult task of 
inspiring and guiding students toward becoming competent 
adults. 
Since the success of the learning program is dependent 
upon the growth of the learner, it is essential that admin¬ 
istrators devise methods of assessing and improving teacher 
Ijames Coleman, "Do Teachers Make a Difference," A 
Report on Research on Pupil Achievement (Washington, D.C.: 
United States Government Printing Office, 1970). 
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effectiveness. This will involve continual research and 
discovery of ways to enhance the growth of administrators, 
teachers and students alike; and development of a knowledge 
base that will serve as criteria for assessing qualities of 
effective teaching. 
It is widely believed that the effectiveness of a 
teacher is closely dependent upon personality. If a teacher 
has attained mastery of a subject, he can learn to teach 
from a modicum of experiences because teaching is basically 
an expression of personality. 
Modern humanistic psychology supplies us with a way 
of looking at teachers and their behaviors which involves a 
look at: (1) the nature of self, (2) how it develops, (3) 
how it may be changed, and (4) what a good teaching self is 
like. This way of looking at people and their behavior is 
quite different from yester-year's psychology of teaching. 
Personality theorists have centered their positions on the 
importance of the view or perception an individual has of 
himself. This self viewing process is often seen as the 
key to understanding behavioral events displayed by a 
single person. Failure of teachers to succeed after they 
have been adequately prepared can be attributed to defects 
in personal style, the lack of charm, zeal, warmth, or 
sensitivity--or one could be authoritarian or too laissez- 
faire . 
Because of the tremendous responsibility involved in 
the education of young minds, it is imperative that today's 
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teachers become self-aware. If a teacher is aware of what 
he is, what he thinks, needs or wants, he is in a better 
position to acknowledge responsibility for that which he 
does, including that which he does to himself. If one can 
acknowledge that he is the cause of his actions, he can 
then take ownership of his own life. Self-assertiveness 
becomes possible with the achievement of self-awareness 
and the acknowledgment of self-responsibility. At the 
same time, acceptance of others and an effort to view others 
objectively, without recourse to perceptions biased by one's 
own needs and motivations are other aspects of one's sense 
of identity. 
Carl Rogers, in his book Freedom to Learn, states 
that "when the facilitator is a real person being what he 
is, entering into a relationship with the learner without 
presenting a front or facade, he is more likely to be 
effective.He further states that to be genuine, or 
honest or congruent, or real, means to be this way about 
oneself. 
Charles Silberman, in Crisis in the Classroom, writes 
that "perhaps the most neglected aspect of teacher education 
is helping the prospective teacher understand himself. The 
beginning teacher after all, is thrust into a situation 
fraught with anxiety and fear that do not necessarily 
^Carl Rogers, Freedom to Learn (Columbus, Ohio: 
Charles E. Merrill Publishing Co., 1969), p. 106. 
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evaporate with experience. He sees himself as on trial 
before his pupils, his colleagues and superiors but above 
all himself. 
Psychologists who have been investigating the nature 
of the helping relationships are unable to define it on the 
basis of specific things which helpers do. They can, how¬ 
ever, discriminate between good helpers and poor helpers on 
the basis of their perceptions. The same holds true for 
effective and ineffective teachers since the teaching¬ 
learning situation is also a kind of helping relationship. 
It has been found that effective teachers like good helpers, 
can be characterized on the basis of their attitudes, 
feelings, purposes, and their conceptions of themselves 
and others. 
C. T. Gooding conducted a study which listed the 
following major areas that are crucial in the perceptual 
organization of a good teacher: 
1. Rich, extensive and available perceptions 
about his subject field. 
2. Accurate perceptions about what people are like 
3. Perceptions of self leading to adequacy 
4. Accurate perceptions about the purpose and 
process of learning 
5. Personal perceptions about appropriate methods 
for carrying out his purposes.4 
•^Charles E. Silberman, Crisis in the Classroom 
(New York: Vintage Books, 1970), p. 494. 
^C. T. Gooding, "An Observational Analysis of the 
Perceptual Organization of Effective Teachers," (Ed.D. 
dissertation, University of Florida, 1964). 
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Selection Research Incorporated has formulated the 
following twelve themes for use in the process of selecting 
effective teachers for today's youth. 
1. Mission—is what takes some individuals and 
groups out of society's mainstream in order to 
assure the quality and purposiveness of that 
mainstream. Mission is a deep underlying 
belief that students can grow and attain self- 
actualization. A teacher with mission has a 
goal to make a significant contribution to 
other people. 
2. Empathy—is the apprehension and acceptance of 
the state of mind of another person. Practically, 
we say we put ourselves into the other person's 
place. Empathy is the phenomenon that provides 
the teacher feedback about the individual 
student's feelings and thoughts. 
3. Rapport Drive--is evidenced by the teacher's 
ability to have an approving and mutually 
favorable relationship with each student. The 
teacher likes students and expects them to 
reciprocate. Rapport is seen by the teacher 
as a favorable and necessary condition of 
learning. 
4. Individualized Perception—means that the teacher 
spontaneously thinks about the interests and 
needs of each student and makes every effort to 
personalize each student's program. 
5. Listening--is evident when a person spontaneously 
listens to others with responsiveness and accep¬ 
tance. Listening is viewed as beneficial to the 
speaker. 
6. Investment--is indicated by the teacher's 
capacity to receive a satisfaction from the 
growth of students. This is in contrast to 
the person who must personally perform to 
achieve satisfaction. 
7. Input Drive—is evidenced by the teacher who is 
continuously searching for ideas, materials, 
and experiences to use in helping other people, 
especially students. 
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8. Activation—indicates that the teacher is 
capable of stimulating students to think, to 
respond, to feel—to learn. 
9. Innovâtion--is indicated when a teacher tries new 
ideas and techniques. A certain amount of 
determination is observed in this theme because 
the idea has to be implemented. At a higher 
level of innovation is creativity where the 
teacher has the capability of putting infor¬ 
mation and experience together into new 
configurations. 
10. Gestalt—indicates the teacher has a drive toward 
completeness. The teacher sees in patterns—is 
uneasy until work is finished. When Gestalt is 
high the teacher tends toward perfectionism. 
Even though form and structure are important, 
the individual student is considered first. The 
teacher works from individual to structure. 
3eware of inflexibility. 
11. Objectivity—is indicated when a teacher responds 
to the total situation. Gets facts and under¬ 
stands first as compared to making an impulsive 
reaction. 
12. Focus--is indicated when a person has models and 
goals. The person's life is moving in a planned 
direction. The teacher knows what the goals are 
and selects activities in terms of these goals.5 
The ultimate goal of teaching is to provide the 
learner with a behavior base that will help to maximize: 
(a) his personal satisfaction and welfare, and (b) his social 
productivity, that is, contributions of goods, services, 
and attitudes of value to society. 
Teaching always operates in an interpersonal setting, 
that makes perceptions of students a crucial factor in the 
teaching process. When in the process of identification, 
^Selection Research Incorporated, Perceiver Academies, 
Lincoln, Nebraska: Selection Research Incorporated, 1974. 
8 
a pupil identifies with his teacher; the teacher becomes 
"my teacher." This identification, in turn, leads to 
incorporation of the loved object or feature of it into 
the self. Usually, the pupil who identifies with his 
teacher through affection, admiration and submissiveness 
will model not only what the teacher believes and teaches 
but also what he is and does. This underlies the importance 
of recognizing both effective and ineffective teachers. 
Unfortunately, many people have adopted extreme 
positions regarding student evaluations of teachers. Yet, 
who spends more time with the teacher during a school day 
than the learner? Student judgment, however immature and 
biased, should be utilized to clarify potential areas of 
student needs. It is the student who will largely determine 
the success or failure of the teaching-learning process. 
Many researchers are of the opinion that teacher 
characteristics do make a great difference with students 
and that effective teaching is closely tied to positive 
self-concepts. 
Despite the statistically biased analysis of the 
Coleman Report 1966,6 measure of teacher characteristics 
accounted for a higher proportion of variation in student 
achievement than did all other aspects of the school com¬ 
bined, excluding student body characteristics. Moreover, 
6James Coleman, Equality of Educational Opportunity, 
U.S. Department of Health, Education and Welfare (Washington, 
D.C.: U.S. Government Printing Office, 1966). 
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these teacher characteristics made a greater difference 
with black students. 
Purpose of the Study 
This study will deal primarily with a specific group 
of administrators, teachers and students cooperatively, 
developing and assessing criteria that can serve as a 
knowledge base for identifying characteristics that are 
common to effective teachers. 
The specific purposes are as follows: 
1. To allow administrators to identify thirty 
"effective" teachers. 
2. To develop an instrument that will yield 
characteristics of effective teachers from 
the responses of teachers, students and 
administrators. 
3. To test the relationship between the degree 
of concordance of the three groups on five 
of the most important characteristics of an 
effective teacher. 
4. To profile the self-concepts of the thirty 
teachers as compared to the Fitts' Norm 
group, and to assess the amount of 
consistency between the two groups. 
Statement of Hypotheses 
1. There will be a close correlation between 
teachers', administrators' and students' 
perceptions of characteristics of effective 
teachers. 
2. The selected teachers will show significantly 
higher self-concepts than the Fitts' Norm group. 
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Limitations 
This study is limited to one sample of teachers in an 
urban setting, one sample of students presently enrolled in 
the classes of these teachers and one sample of administrators 
who are the immediate supervisors. 
Definition of Terms 
1. Self-Concept—Refers to the nature of the 
teacher's private world of perceptions. 
2. Effective Teachers--Refers to those teachers 
designated by administrators as "effective." 
3. Humanistic—Refers to those characteristics 
that give attention to interpersonal needs 
and an empathetic classroom atmosphere. 
4. Self Actualization—Refers to those charac¬ 
teristics that deal with personal values. 
5. Activâtion--Refers to characteristics that 
give attention to stimulating students to 
think, to respond, to feel and to learn. 
6. Technical—Refers to characteristics that 
give attention to methods used in the classroom. 
Theoretical Constructs 
Theoretical constructs in this study served as a tool 
to facilitate the investigation. They were used in designing 
the study, and the instrument. 
Assumptions 
1. Teachers', students' and administrators' 
descriptions of characteristics of effective 
teachers can be measured and quantified to 
a reasonably accurate degree so as to permit 
comparison. 
2. Such a study will be beneficial to school 
administrators in evaluating present staff and 
in choosing future staff members. 
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3. It is also assumed that the two instruments 
used are valid and reliable. 
Significance of the Study 
The data collected in this study should serve an 
important function in distinguishing characteristics of 
effective teachers and how effective teachers view them¬ 
selves. If it is true that effective teachers have a 
positive view of themselves, this data should give a deeper 
understanding of what criteria makes them effective. 
Overview of the Study 
This chapter has served as an introduction, discuss¬ 
ing both the origin of the problem and the rationale of 
this study. 
Chapter two will give a review of the literature, 
both past and present. 
Chapter three contains information on the design and 
methodology, collection of data, description of the schools, 
processing the data, and statistical tools. 
Chapter four contains presentation and anaylsis of 
findings and testing of hypotheses. 
Chapter five contains a summary of the study, summary 
of findings, conclusions of the study, implications and 
recommendations. 
CHAPTER II 
RE VIE VJ OF THE LITERATURE 
The literature is replete with studies on teacher 
effectiveness. Investigators have looked at teacher 
training, traits, behaviors, attitudes, values, abilities, 
intelligence and many other variables. Teachers have been 
rated by supervisors, students, administrators, master 
teachers and by their peers. 
This review of the literature will be summarized under 
the following headings: 1) Trends in the Study of Teacher 
Effectiveness and 2) Self-Concept and Teacher Effectiveness. 
Trends in the Study of Teacher Effectiveness 
Generally two factors have been studied in relation 
to teacher effectiveness, the traits or competencies required 
of teachers, and the activities in which teachers engage. 
These aspects may be called: 1) what the teacher is and 2) 
what the teacher does. 
The Commonwealth Teacher Training Study^ concerned 
itself with both aspects. Charters and Waples, the authors, 
"^W. VJ. Charters and Douglas Waples, The Commonwealth 
Teacher-Training Study (Chicago, Illinois: University of 
Chicago Press, 1929). 
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had in mind as their original purpose, the revision of 
teacher-training curricula. Sponsors of the project thought 
that comprehensive description of the traits and duties of 
teachers might provide a necessary basis for determining 
what teachers should be taught. From interviews with 
teachers, administrators, parents, students, and professors 
of education, a list of desirable traits was collected. 
This was telescoped into a list of twenty-five traits. 
Since they were expressed with such words as adapt¬ 
ability, dependency, fluency and so forth, the Commonwealth 
Study research workers have investigated a variety of traits, 
characteristics, and activities of teachers in their rela¬ 
tionship to teaching effectiveness. 
Early research in the study of teacher competency was 
often of the status approach. Using this approach, the 
teacher traits were defined in terms of the teacher in 
action. Quite commonly, this procedure correlated some 
measure of health, intelligence, scholastic aptitude, social 
adjustment, emotional stability, age, or marital status with 
some criteria of teacher effectiveness. The results were 
reported in the form of coefficients or correlation, between 
the various measures and the criteria of teaching success. 
Such studies had value in setting up selection criteria for 
programs of teacher education. 
Retan studied teachers' emotional stability as measured 
by the Bernreuter Personality Inventory in relation to 
successful teaching as measured by superintendents' ratings. 
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He found more good teachers than poor teachers possessed 
high emotional stability. No tests of significance were 
reported.® 
A. S. Barr prepared an outline of the aspects of 
teacher traits and characteristics that have been considered 
in 138 studies of teacher competence that he reviewed. This 
outline is shown below. 
Aspects of Teachers or Teaching Studied in 138 Studies 
I. Personal Qualities 
A. Teaching Aptitude 
B. Resourcefulness 
C. Intelligence 










N. Personality, General 
II. Competencies 
A. As a director of learning 
B. As a counselor and friend of pupils 
C. As a member of the profession 
D. As a member of the community 
III. Effects of Teacher Leadership (Results) 
IV. Behavior Controls 
A. Knowledges 
B. Generalized Skills 




George A. Retan, "Emotional Instability and Teaching 
Success," Journal of Educational Research XXVII (October 
1943) . 
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J. Socio-Economic Status 
K. Tenure 
L. Application Forms^ 
In a summary of seventy-five doctoral studies in 1961, 
undertaken at the University of Wisconsin, Barr et al. 
concluded that pupil growth or achievement is the primary 
criterion for judging teacher effectiveness. 
Some progress seems to have been made in the last 
decade in providing an operational definition of teacher 
competence as reflected by pupil growth, but researchers 
have avoided using this criterion because of the method¬ 
ological difficulties inherent in measuring pupil gain.10 
The Survey of Opinion was another method used in 
studies of teacher competence. This method was used by 
Jensen.11 Instead of asking for lists of desirable traits 
generally, he asked teachers, administrators, practice 
9A. S. Barr et al., "The Measurement and Prediction of 
Teaching Efficiency: A Summary of Investigations," Journal 
of Experimental Education XVI (June 1961): 203-283. 
l^Arthur M. Cohen, "Teaching Recruitment, Training and 
Resources," Second Handbook of Research on Teaching, 
American Educational Research Association (1973), p. 1049. 
HA. C. Jensen, "Determining Critical Requirements for 
Teachers," Journal of Experimental Education XX (December 
1951): 79-85. 
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teachers, and students in methods courses to recall 
particularly effective or ineffective teachers whom they 
had known and to describe some actual behavior of the 
teachers that made them particularly effective or ineffec¬ 
tive. By use of the "critical incidents" technique, the 
behaviors which differentiated the effective and ineffective 
teachers were listed. From this preliminary study, a 
Critical Incidents Bank was constructed and participants in 
the study were asked to write descriptions of specific 
happenings which illustrated effective or ineffective 
behavior on the part of teachers with whom they were 
acquainted. The reported "critical behaviors" were 
summarized under some generalized headings. An example of 
the statement of an effective behavior was "evidenced a 
planned but flexible program," as contrasted with the 
ineffective behavior, "shows rigidity of procedure." 
Much of the basic work of the Minnesota Teacher 
Attitude Inventory!^ was concerned with comparison of groups 
of good and poor teachers. Two criterion groups of 100 
teachers were selected in the following manner. Principals 
from seventy schools in Pennsylvania were asked to select 
one or two teachers each who had excellent working relations 
with pupils and who had personality characteristics essential 
to effective teaching. They were then asked to select one 
l^walter W. Cook, Carroll H. Leeds, and Robert Collis, 
Minnesota Teacher Attitude Inventory Manual (New York: The 
Psychological Corporation, 1961), p. 10. 
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or two teachers who possessed these qualities to a low 
degree. A series of attitude items was administered to 
these two groups. Chi-Square was computed to determine the 
extent to which each item discriminated between "good and 
poor" teachers. The first experimental form of the 
inventory was constructed from items of high discriminatory 
power. Later work with the instrument employed other 
validating criteria as well. 
In a comprehensive review of the literature, Yamamoto 
concluded that: (1) there is no single pattern of charac¬ 
teristics of the "successful" teacher, (2) supervisor 
ratings of teacher effectiveness quite often do not agree 
with pupil or colleague ratings, and (3) there is some 
indication that those teachers who are well adjusted them¬ 
selves and who know something about mental hygiene 
principles are more effective than those who are less well 
adjusted and who do not know about these principles.^ 
Kleinman's discussion of Ellena's summary of teacher 
effectiveness yielded a number of significant analyses. 
Kleinman stated: 
1. There is only a low correlation 
between measures of on-the-job 
performance of teachers and 
earlier scholarship. 
1 ? K. Yamamoto, "Evaluating Teacher Effectiveness: A 
Review of Research," Journal of School Psychology 2 (1964): 
60-71. 
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2. There is no evidence that married teachers 
are in any way inferior to unmarried teachers. 
3. There is some evidence that more professional 
knowledge (National Teacher Examination scores) 
tends to be associated with more effective 
teaching. 
4. No particular differences in effectiveness 
between men and women teachers have been found. 
5. Teachers rated effective at first increase 
rather rapidly with experience and then level 
off at five years or beyond.14 
Rosenshine and Furst reviewed fifty studies that 
attempted to relate observable teacher behaviors to student 
outcome measures. They chose several categories which they 
judged strong enough to warrant attention of researchers. 
Among their categories were these: a) clarity of presentation, 
including organization; b) variability, including various 
levels of discourse, various levels of tasks, and a variety 
of materials and techniques; c) enthusiasm, including move¬ 
ment gesture, and voice of inflection; d) task orientation, 
including business-like and achievement orientation of 
teacher; e) student's opportunity to learn; f) teacher use 
of student ideas, including such behaviors as acknowledging 
the student's idea, modifying the idea, and praise; g) 
criticism, including disapproval rejecting behavior and 
giving of academic directions; h) teacher's use of struc¬ 
turing comments, including use of review and signals in 
making transitions within a lesson; i) types of questions, 
including "what," "where," "why" and "how" as well as those 
l^G. S. Kleinman, "Assessing Teacher Effectiveness: 
The State of the Art," Science Education 50 (1966): 234-238. 
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believed associated with convergent and divergent behavior; 
and j) perceived difficulty of the course, including strict¬ 
ness in demanding high standards, challenge and ability. 
Some educators have been quite voluble in advocating 
the use of student ratings in evaluating the effectiveness 
of teachers. It is argued that such ratings tend to raise 
standards of instruction. Some believe that these ratings 
provide administrators with a means of securing dependable 
information which they should possess as to the opinions of 
students with respect to members of the teaching faculty. 
Major opposition to the use of student ratings may be 
argued from the view of problems of reliability, validity, 
discriminatory power of students or "halo effect," and no 
positive effect on teaching behavior. 
Flesher suggests that student ratings, within the 
limits of their reliability, are valid measures of student 
opinion of instructors and cannot be questioned. In 
evaluating reliability of student ratings of teachers, 
Flesher reported that in three studies (Remmers and 
Brandenberg, 1927; Root, 1931; Smeltzer and Harter, 1934) 
the reliability coefficients show the consistency with which 
the same students rate a particular instructor, using either 
the same or different rating devices.-*-6 
Rosenshine and N. Furst, "Current and Future 
Research on Teacher Performance Criteria," Research on 
Teacher Education: A Symposium (Englewood Cliffs, New Jersey 
Prentice-Hall, 1971). 
R. Flesher, "Inferential Study Rating of Instruc¬ 
tors," Educational Research Bulletin (1952): 31, 37, 62. 
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H. H. Remmers in an extensive research study with the 
Purdue Rating Scale for Instructors and its revision, lends 
support to Flesher's findings. He concluded that reliability 
of ratings of teachers by students is a function of the 
number of raters, in accordance with the Spearman-Brown 
prophecy formula. If twenty-five or more student ratings 
are averaged, they are as reliable as the better educational 
and mental tests presently available.-^ 
Student ratings have proved to be particularly useful 
in providing the teacher with confidential feedback about 
students' perceptions of their effectiveness. It has been 
shown that teachers do use this information to modify their 
behavior. These ratings give the teacher an opportunity to 
see himself as students see him. 
Extensive research has shown that rating scales are 
the most frequently used methodology for appraising teacher 
effectiveness. 
In an especially well-designed study, Davidoff 
provided strong evidence leading to the conclusion that 
student opinion of teacher behavior is very stable over a 
time and that there is no consistent relationship between 
student opinion of teacher behavior and student gain.^-^ 
H. Remraers, Manual, The Purdue Rating Scale for 
Instruction (West Lafayette, Indiana: University Book Store, 
1968). 
H. Davidoff, "The Development of an Instrument 
Designed to Secure Student Assessment of Teaching Behaviors 
that Correlate with Objective Measures of Student Achievement 
School District of Philadelphia, Office of Research and 
Evaluation, March 1970. 
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Self-Concept and Teacher Effectiveness 
George Hall, in his recent book on Human Cybernetics, 
states that a great many people do not pay attention to the 
fact that they have basic instincts. They know there are 
impulses within them that make them desire certain states 
and conditions but they do not isolate them and look at them 
carefully. One of these is self-obligation. Most individ¬ 
uals ask themselves unconsciously, "Am I fulfilling my obli¬ 
gations?" If they are not, then a feeling of lack is 
aroused within them and no feeling of satisfaction of accom¬ 
plishment is yielded. If this occurs and one feels he has 
not met his self-obligation, he cannot approach tasks that 
have to be approached with the same vim that should be there 
to ensure real success. 
The self-image is an aid to oneself fulfilling the 
things one wants to do and, therefore, it is important to 
know how one sees himself. There are many people who do not 
know that they themselves have an image of themselves, and 
that it is this image which they are presenting for other 
people to see and by which other people judge them. 
Self image is affected by ten influences: 
1. The power of affection for other people 
2. Ability to communicate with others 
3. The power to express sympathy 
4. The urge to do productive things 
5. The urge to help others and accept 
the help of others 
6. The capacity to create 
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7. The capacity for leadership 
8. The capacity for happiness and joy 
9. The urge to acquire knowledge 
10. The feeling for reverence.^ 
It is widely believed that the effectiveness of a 
teacher is dependent upon his personality and self-concept. 
Fitts indicated that persons who were perceived by 
their peers as being unusually effective, typically evidenced 
more positive self-concepts than did persons who were per¬ 
ceived as more nearly average in their day-to-day behavior. 
He summarized his findings by saying that the theory and data 
are in agreement in the identification of a variety of ways 
in which the unusually effective person differs from his 
more average fellows. No variable appears to be more con¬ 
sistent in its association with behavioral competence than 
the self-concept.20 
Ryans found that there are, indeed, differences 
between the self-related reports of teachers with high 
emotional stability and those with low emotional stability. 
The more emotionally stable teachers: (1) more frequently 
name self-confidence and cheerfulness as dominant traits in 
themselves; (2) said they liked active contact with other 
l^George Hall, Human Cybernetics: The Seventy-Seven 
Essential Points of the Applied Human Cybernetic System 
(London, England : The Human Cybernetic Trust, 1973). 
2°Willi am H. Fitts, The Self Concept and Self Actual¬ 
ization (Nashville, Tennessee: Research Monograph Number 3, 
Counselor Recordings and Tests, 1971), p. 3. 
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people; (3) expressed interest in hobbies and handicrafts; 
and (4) reported their childhoods to be happy experiences. 
Teachers with lower emotional maturity scores: (1) had 
unhappy memories of childhood; (2) seemed not to prefer 
contact with others; (3) were more directive and authori¬ 
tarian; and (4) expressed less self confidence.21 
Clinical evidence has revealed that any person is more 
apt to be happier, more productive, and more effective when 
he is able to see himself as fundamentally and basically 
"enough." 
Combs in his book, The Professional Education of 
Teachers, cites several studies which describe the way good 
teachers typically see themselves,- 
1. Good teachers see themselves as identified 
with people rather than withdrawn, removed, 
apart from, or alienated from others. 
2. Good teachers feel basically adequate rather 
than inadequate. They do not see themselves 
as generally unable to cope with problems. 
3. Good teachers feel trustworthy rather than 
untrustworthy. They see themselves as 
reliable, dependable individuals with the 
potential for coping with events as they 
happen. 
4. Good teachers see themselves as wanted rather 
than unwanted. They see themselves as likeable 
and attractive (in a personal, not a physical 
sense) as opposed to feeling ignored and 
rejected. 
^David G. Ryans, "Prediction of Teacher Ef fectivness, " 
in Encyclopedia of Educational Research, 3rd ed, (New York: 
Macmillan, 1970), pp. 1486-1490. 
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5. Good teachers see themselves as worthy rather 
than unworthy. They see themselves as people 
of consequence, dignity and integrity as 
opposed to feeling they matter little, can be 
overlooked, and discounted. ^2 
Ryans reported several studies which have produced 
findings that are in agreement when it comes to sorting out 
the differences between how good and poor teachers view 
others. He found, among other things, that outstandingly 
"good teachers rated significantly higher than notably 'poor' 
teachers in at least five different ways with respect to how 
they viewed others." The good teacher had: (1) a more 
favorable opinion of students; (2) more favorable opinions 
of democratic classroom behavior; (3) more favorable 
opinions of administrators and colleagues; (4) a greater 
expressed liking for personal contacts with other people; 
2 
and (5) more favorable estimates of other people generally. 
M. M. Imhoff elaborated, whatever a teacher does is 
done in terms of his private view of what he ought to do, 
given the situation as he sees it. In his milieu of change, 
it is the teacher as a person and as an instructor who 
determines the quality of the teaching-learning process. 
What he is, what he says, what he does and how he relates to 
others and communicates with them are the factors which 
determine his effectiveness as a teacher. ^4 
22 
(Boston: 
Arthur W. Combs, 
Allyn and Bacon 
The Professional Education of Teachers 
, 1965) , pp. 70-71. 
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Ryans, Encyclopedia of Educational Research, p. 37. 
^M. M. Imhoff, "The Teacher in an Era of Change," in 
Prentice-Hall Editorial Staff (ed.) Teacher Encyclopedia 
(Englewood Cliffs, New Jersey: Prentice-Hall, 1966), p. 120. 
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Many psychologists agree that a person's behavior is 
the result of how he sees himself, how he sees the situations 
in which he is involved and the interrelation of these two. 
Of all the perceptions existing for an individual, 
none are so important as those he has about himself. The 
individual's self is the center of his world, the point of 
origin for all behavior for what he believes about himself 
affects every aspect of his life. 
The behavior of a teacher, in most cases, is a function 
of his concept of self. Whether an individual will be an 
effective teacher depends upon the nature of his private 
world of perceptions. 
Combs and Syngg place emphasis on the fact that the 
person with the more adequate self-concept achieves greater 
identification with others.25 
Fitts and others reported that there is a relationship 
between perceptions of self and the way one reacts to life's 
happenings. Persons with positive self-concepts gave 
evidence cf being able to use both negative and positive 
experiences to enhance their psychological growth, while 
persons with negative self-concepts became more defensive 
and wary of life as a result of negative experiences.2^ 
O C 
■^Arthur W. Combs and Donald Syngg, Individual Behavior 
(New York: Harper and Brothers, 1959), p. 131. 
2^William H. Fitts, The Self-Concept and Self- 
Actualization , p. 3. 
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According to Rogers, the process of becoming a real 
person involves an atmosphere in which the person can move in 
his thinking and feeling and being, in any direction he 
desires. He begins to drop the false fronts, or the masks, 
or the roles, with which he has faced life. He appears to 
be trying to discover something more basic, something more 
truly himself.2V 
Self-concept as a factor which influences behavior 
patterns and adjustment was studied by Martire^ and 
Steiner.29 Both of these investigators found corroborative 
evidence for a positive relationship between acceptance of 
self and acceptance of and respect for others. 
Lippitt and Jenkins have pointed up the importance of 
perceptions of members for effective interaction in the 
social system. They emphasized that a person cannot be 
indifferent to how others perceive him when he must interact 
with them in order to attain his goals. To maximize the 
predictability of the new environment, not only must he 
strive for accuracy in discerning hov; others view him and 
^Carl R. Rogers, On Becoming a Person (Boston: 
Houghton Mifflin Company, 1951), p. 109. 
28j. c. Martire, "Relationship Between the Self- 
Concept and Differences in the Strength and Generality of 
Achievement Motivation," Journal of Personality 24 (1956): 
364-375. 
OQ 
I. D. Steiner, "Self-Perception and Goal Setting 
Behavior," Journal of Personality 7 (1957): 344-551. 
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the situation but he must be willing to conform to some 
degree to the expectations that others have of him.30 
Clark Moustakos states that self awareness is the 
basis of change. When a person acts without knowledge of 
how he himself thinks, feels or wants, he does not have 
the option of choosing to act differently. When a person 
becomes aware of what he is and takes responsibility for 
what he does, he experiences the freedom to express his 
authentic thoughts and feelings to express his authentic 
self.31 
In the 1962 ASCD Yearbook, Perceiving, Behaving, 
Becoming, Combs and others reported that the production of 
adequate personalities for educational practice is the goal 
of education and that adequate personalities seem to be 
characterized by four general qualities. 
1. They tend to see chemselves in essentially 
positive ways. That is to say, they see 
themselves as generally liked, wanted, 
successful, able persons of dignity, worth 
and integrity. 
2. They perceive themselves and their world 
accurately and realistically. These people 
do not kid themselves. They are able to 
confront the world with openness and 
acceptance, seeing both themselves and 
external events with a minimum of distortion 
or defensiveness. 
30R. Lippitt and D. H. Jenkins, Interpersonal Per¬ 
ceptions of Teachers, Students, and Parents (Washington, 
D.C.: Division of Adult Education Service, National 
Education Association, 1961). 
31ciark E. Moustakos, Finding Yourself--Finding 
Others (Englewood Cliffs, Mew Jersey: Prentice-Hall, Inc., 
1974), p. 52. 
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3. They have deep feelings of identification 
with other people. They feel "at one with" 
large numbers of persons of all kinds and 
varieties. This is not simply a surface 
manifestation of "liking people" or being 
a "hail-fellow-well-met" type of person. 
Identification is not a matter of polished 
social graces, but a feeling of oneness in 
the human condition. 
4. They are well-informed. Adequate people 
are not stupid. They have perceptual 
fields which are rich, varied and available 
for use when needed. 32 
Early research in the study of teacher competence was 
often of the status approach, in which traits were defined 
in terms independent of the teacher in action. Quite 
commonly, the procedure was to correlate some measure of 
health, intelligence, scholastic aptitude, social adjustment, 
emotional stability, age or marital status with some criteria 
of teacher effectiveness. The results were reported in the 
form of correlation between the various measures and the 
criteria of teaching success. These studies had value in 
setting up selection criteria for programs of teacher educa¬ 
tion, yet failed to show a cause-effect relationship between 
the characteristics and teaching effectiveness. 
Modern research in teacher education employs an 
operational definition of teacher traits and characteristics. 
The operational approach asks, "What kinds of behaviors 
typify the person who possesses this trait or how will a 
32 Arthur W. Combs, Perceiving, Behaving, Becoming: A 
Focus for Education, 1962 ASCD Yearbook (Washington, D.C.: 





teacher act in the teaching situation if he possesses this 
trait?" Behavior is usually interpreted to include cognitive 
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and affective as well as physical activities. 
Many studies employing this approach have made use of 
rating scales to record teacher behavior in various 
situations. For example, Barr and Harris developed a rather 
comprehensive rating scale which listed traits of teachers 
and principles of education applicable to teaching. Some of 
the traits listed were adaptability, carefulness, enthusiasm, 
and scholarship. The principles to be applied included such 
statements as "the teacher must have in mind carefully 
formulated objectives." In using the scale the rater records 
all activities of the teacher and students during a class 
period and indicates what traits were evidenced and what 
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principles were applied. 
Some studies have been concerned only with the listing 
of teacher traits and activities existent in the teacher or 
the teaching situation. A good many, however, have attempted 
to determine some way which elements of behavior are desirable 
or essential to good teaching. 
Yamamoto suggested that the problem of drawing any con¬ 
clusions from the literature on teacher effectiveness lies in 
the fact that most studies are not comparable. This is, he 
M. Imhoff, "The Teacher in an Era of Change", 
p. 121. 
34 
A. S. Barr et al., "The Measurement and Prediction of 
Teaching Efficiency", pp. 207-211. 
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stated, the chief difficulty with the whole area; this lack of 
comparability may be the result of a lack of basic definitions 
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of terms. 
In a study conducted by Gage, he attempted to make some 
"positive research based statements" about successful teaching 
by: (1) presenting a series of operational definitions of 
teacher behaviors that seem to belong on the same dimension; 
(2) citing the evidence in support of his inferences, and 
(3) labeling the dimensions of teacher behavior and charac¬ 
teristics. Gage was thus able to specify three dimensions 
on which teachers differ reliably from one another and on 
which differences are rather consistently related to "vari¬ 
ous desirable things about teaching." These dimensions are 
the warmth of the teacher, the guided discovery or indirect 
method of teaching, and what might be termed the teachers' 
grasp or control of the cognitive organization of the learn¬ 
ing material.^6 
After finding and reviewing some fifty studies of 
classroom behavior, Rosenshine was able to identify tenta¬ 
tively eleven classes or constellations of teacher behavior 
that are promising. The eleven variables are: clarity, 
variability, enthusiasm, task-oriented and/or businesslike, 
student opportunity to learn criterion material, use of 
35 Yamamoto, "Evaluating Teacher Effectiveness: A 
Review of Research", p. 75. 
^N. L. Gage, "Teaching Methods," in R. L. Ebel (ed.) 
Encyclopedia of Educational Research, 4th ed. (1969), 
pp. 1446-1458. 
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student ideas and teacher indirectness, criticism, use of 
structuring comments, types of questions, probing, level 
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of difficulty of instruction. 
In an article entitled, "Good Teachers Loud and Clear," 
Jack Saunders and Robert Wright reported that junior high 
school students in New Mexico valued teachers who are fair 
and know their subjects more than they value mere ethnic 
background.38 
It appears that in their search for correlates of 
effective teaching, many investigators have experimented 
with many methods. It becomes apparent that for given pur¬ 
poses some criteria are better than others. One consensus 
was that researchers should allow all students of teaching, 
teachers, administrators to be more flexible in planning, 
executing, analyzing and evaluating the teaching act. 
37B. Rosenshine, "Teaching Behaviors and Student Achieve¬ 
ment," Teaching Effectiveness (Englewood Cliffs, New Jersey: 
Educational Technology Publications, 1970), p. 46. 
3 8 Jack Saunders and Robert E. Wright, "Good Teachers 
Loud and Clear," NASSP Bulletin 386 (December, 1974), p. 8. 
CHAPTER III 
DESIGN AND METHODOLOGY 
Review of the Problem 
The major task of the study was to obtain information 
about characteristics of teaching effectiveness as they 
relate to self-concept. The purpose of this chapter is to 
describe the methodology for the study, variables and 
instrumentation, procedures for collection and analyses of 
data. 
Methodology for the Study 
Q methodology was the procedure used in this study. 
Q methodology is a set of scientific principles developed 
by William Stephenson for application in psychosociological 
studies. Q methodology was designed for use with the single 
case or a small sample.^ 
Q methodology includes Q technique which is only one 
of many operational procedures that may serve the wider 
methodology. Q technique involves Q sort, which is the 
■^William Stephenson, The Study of Behavior, Q Tech¬ 
nique and Its Methodology (Chicago: University of Chicago 
press, 1953) . 
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actual act of scoring a sample of statements, which discovers 
and defines certain facts; and variance analysis which serves 
to explain statistical fact. Q technique can be distinguished 
chiefly from R technique in that it is concerned with a small 
sample of persons tested by many tests rather than with many 
tests applied to a large sample of persons. In short R pro¬ 
ceeds from a large sample to a single case; Q, from the 
single case or group outward to the larger sample. 
Q methodology must start with a theory. This theory 
would likely involve a matter which was of general importance 
and which has applicability in principle at least to any 
person. This theory, or system of generalization, will 
serve to indicate the sample of statements in an instrument 
as well as determine the kind of facts looked at in the 
data. It is not the purpose to prove the theory but to 
test one or more singular propositions from the theory in 
an individual or group of individuals who are being studied. 
Q makes no assumptions that every person possesses in 
varying degrees the traits or attitudes which are being 
measured. It simply starts with one person or unit of 
persons to see if these people have the habitual tendencies 
one way or another which the theory suggests. It then 
moves on to other persons to study the same proposition in 
them, a refinement of the proposition or another proposition 
in the same or different people. There is no need for the 
validation of scales or questionnaires in order to answer 
questions about individual differences since no such 
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continuity of traits nor parameters of behavior have been 
assumed. Instead, certain modes of behavior suggested by 
the theory are presented to a small sample of persons who 
unknowingly give a sample of their behavior in terms of the 
habitual modes presented to them. Theory in Q methodology, 
to recapitulate, serves to define the sample of statements 
which comprise the instrument, provides the soil from which 
singular propositions to be tested can be extracted, serves 
to explain the statistically observed facts in the data, 
and to set the stage for new discoveries. 
Q sort is the means used in this technique to sample 
habitual modes of behavior. In making a Q sort, a person 
gives each of the statements in a universe of statements 
(statements which involve behavior in some operational 
framework as derived from the theory) a score which 
represents its importance in the total description of the 
behavior. At the same time these scores are being assigned, 
the person is arranging a frequency distribution which will 
facilitate the statistical comparison of different sorts. 
The resulting sort represents a habitual mode of behavior 
of a person with reference to a concrete situation. 
The Q sort sample is further quantified by operations 
upon it relative to other sorts in the same study. The 
array of scores assigned the statements by a sorter is 
correlated with every other array of scores given by other 
sorters in the group. If every sort is completely 
different, then no significantly high correlation will 
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appear and no factors will be found which were common to 
the sorters in the study. But, if different persons or 
sorts of the same person tend to be alike, then common 
factors will appear in the factor analysis and sorts will 
be shown by the data to have some factors in common. 
Design of the Study 
This study was designed to investigate the attitudes 
of administrators, teachers and students towards charac¬ 
teristics of effective teaching. It was also designed 
around a theory which suggests that there is a pattern of 
basic characteristics that is common to effective teaching 
and that this pattern is easily recognizable by all three 
groups. 
Development of Instrument 
The development of an instrument was the most crucial 
phase of this study. The theory suggests that there is a 
pattern of basic characteristics that is common to effective 
teaching, therefore the construction of the statements in 
the instrument were the results of all three groups respond¬ 
ing to the question by the researcher. 
The researcher selected groups of students, teachers 
and administrators in a particular school as the sample for 
the pilot study. These groups were asked to respond to the 
following question, "Thinking back, please try to recall 
one teacher whom you consider the best teacher you have ever 
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had. Tell me what this person did that was different from 
your other teachers?" 
The ninety persons interviewed listed over 100 charac¬ 
teristics of "best" or effective teachers. 
The researcher studied carefully the information and 
abstracted from it the statements that comprise the Teacher 
Characteristic Scale. Only thirty statements were chosen 
since many of the responses were repetitious. An attempt 
was made to include as many facets of the responses as deem¬ 
ed important for the study and the appropriateness of the 
language for the group to be sampled was likewise considered. 
Tennessee Self-Concept Instrument 
The Tennessee Self Concept Scale is a 100-item self- 
report inventory which the subject uses to portray his own 
picture of himself. The scale is self administering and is 
applicable to the whole range of psychological adjustments 
from healthy well adjusted people to psychotic patients. 
This scale has been used for a variety of purposes— 
counseling, clinical assessment and diagnosis research in 
behavioral sciences, personnel selection. This scale was 
chosen because, presently, it is the best of available self- 
concept measures and is supported by a substantial body of 
recent research data and norms. 
The most important component of the scale is the 
single score on counseling form. It reflects the overall 
level of self esteem. Persons with high scores tend to like 
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themselves, and act accordingly. People with low scores are 
doubtful about their own worth; see themselves as undesirable 
often feel anxious, depressed and unhappy; and have little 
faith or confidence in themselves.38 
This instrument was chosen because it was appropriate 
for this study. 
The following nine sub-scale scores will be used in 
this study: 
Identity—These are the "what I am" items. Here 
the individual is describing his basic identity, 
i.e., what he is as he sees himself. 
Physical Self--The individual reveals his view 
of his body, his state of health, physical 
appearance, skills and sexuality. 
Behavior—This score indicates the individual’s 
perception of his own behavior or the way he 
functions. 
Moral Ethical Self—This score describes the 
individual's moral worth, relationship to God, 
feelings of being a "good or bad" person. 
Social Self—This score reveals the person's 
sense of adequacy and worth in his social 
interaction with other people in general. 
Personal Self--This score reflects one's 
feelings of adequacy, personal worth, and his 
evaluation of his personality apart from his 
body or his relationship to others. 
Self-Satisfaction—This score reflects the level 
of self satisfaction or self acceptance. How an 
individual feels about the self he perceives. 
Family Self—This score reveals the individual's 
feelings of adequacy, worth and value as a 
family member. 
3®William H. Fitts, Tennessee Self Concept Scale 
Manual (Nashville, Tennessee: Counselor Recordings and 
Test, 1965), pp. 13-30. 
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Self Criticism—This scale is composed of ten 
items. These are all mildly derogatory 
statements that most people admit as being 
true for them. Individuals who deny most of 
these statements most often are being defensive 
and making a deliberate effort to present a 
favorable picture of themselves. High scores 
generally indicate a normal healthy openness 
and capacity of self criticism. 
Pilot Study 
The pilot study was made with the Q sort alone. It 
was necessary to get the general reaction of participants 
to the instrument and to see if in fact the instrument 
would provide enough information for the final results to 
be useful. Respondents were asked for feedback on clarity, 
format and an attempt was made to refine the wording of the 
statements and eliminate ambiguities. The respondents 
recorded these defects as they detected them and many 
statements were re-examined and re-phrased as a result of the 
study. 
Ten persons were asked to make a sort of the state¬ 
ments. Five of this number were graduate students in 
educational administration with experience as teachers and 
administrators; three were substitute teachers and two were 
high school students who would not be a part of the sample. 
The ten Q sorts of the pilot group were inter- 
correlated which showed many factors in common. This was 
evidence to permit proceeding with the instrument in the 
study as proposed. 
39 
The Humanistic category received more weight than the 
other three. Following the pilot study another theoretical 
construct was formulated. This study led the researcher to 
theorize that the larger sample would follow the pattern of 
the pilot group and assign more weight to the Humanistic 
category than the other three. 
Administration of Instruments 
Three high schools in a southern city were chosen for 
this study. These schools will be referred to hereafter in 
the study as Schools A, B, and C. 
Administrators in the three schools were asked to 
identify ten of their most effective teachers. These 
teachers along with one class of their students and the 
administrator in the school thus became the sample for the 
study. 
Collection of Data 
An appointment was made to meet with the principal and 
selected teachers at the close of the school day. After 
introductions and preliminary remarks, the researcher 
explained the process for making the Q sort. 
After this process, teachers were given information 
on the Tennessee Self Concept Scale and an appointment was 
made to administer the Teacher Characteristic Scale to one 
class of their students. 
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Because of time factors, students did not use cards 
for making a sort of the statements, but responses were 
recorded on the questionnaire. 
It was suggested that they use the following steps: 
1. Go through the statements to gain a general 
impression of them. 
2. Go through the statements again and decide on 
how each of the statements describe the teacher 
you are evaluating. 
3. Go through the statements again and choose five 
of the most important qualities you as an 
individual look for in an effective teacher. 
4. Go through these five and rank them from 1-5, 
one being most important: (For computation pur¬ 
poses and data consistency, the order was re¬ 
versed to fit the continuum.) 
Description of Schools 
School A 
This is a high school located in the northwest section 
of the city that is in the southeastern section of the 
country. The area is largely residential with space for 
expansion. The student body is relatively stable. The 
school facility is modern and versatile enough to support 
a comprehensive instructional program. 
The community is predominately black with most of the 
residents being native born. Many of the students come 
from a housing project in contrast with others who live in 
middle-class and less expensive private homes, rented homes 
and apartments. 
The school has an enrollment of 1,787 students with a 
teaching staff of eighty-five, and four administrators. 
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The principal is a man between the ages of 40-50 with 
over 20 years of professional experience. 
School B 
This school is located in the southeastern section of 
the city. It is an integrated high school that heavily 
emphasizes vocational training. The area is largely 
residential with a predominately black population. 
The school has an enrollment of 1,080 students with a 
staff of seventy teachers and five administrators. 
The principal is a man between the ages of 45-55 with 
over twenty years of professional services. 
School C 
This is a comprehensive high school, located in a low 
income area of the southeastern part of the city. 
The students have a choice of a vocational plan of 
study which includes a trade; a general plan which may or 
may not include on-the-job training in vocational office 
training, distributive cooperative training or occupational 
home economics or a college preparatory plan. 
There are four administrators, 1,050 students and a 
teaching staff of forty-three. 
The principal is a man between the ages of 40-45 with 
over fifteen years of professional services. 
These schools were selected due to the readiness of 
the administrators to permit such a study and they are 
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somewhat equal in size. Each group was receptive to the 
experiment and expressed eagerness to review the results. 
Processing the Data 
Data Research Design 
The research design for this study encompasses three 
basic phases: (1) Data Collection, (2) Statistical Tools, 
and (3) Statistical Conclusions. These phases are self- 
contained and sequential in order. A schematic diagram of 
this design is given below: 
Phase I Phase II Phase III 
Data 
Collection  > 
Statistical 
Tools  > 
Statistical 
Conclusions 
Phase I: Data Collection 
The first step in data collection was to conduct a 
pilot study. It was made with the Q sort alone. This 
pilot study was necessary in order to get the general 
reactions of a specific population to see if in fact the 
instrument would provide a basis for face and content 
validity. After this process, the wording of the state¬ 
ments on the instrument was refined and rephrased with the 
elimination of ambiguous statements. 
This instrument was entitled, Teacher Characteristic 
Scale and used as the primary source of data on charac¬ 
teristics of an effective teacher. Also, the Tennessee 
Self Concept Scale was utilized in order to find the degree 
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of association between these characteristics and self¬ 
conceptualization and awareness. 
Phase II : Statistical Tools 
After phase one, the data were hand scored due to 
sample size and to the lack of an effective computer program. 
It must be pointed out that sound and reliable computation 
standards were maintained. Also, these standards involved 
the utilization of acceptable statistical tools. A 
statistical tool outline is given below under the major 
headings in chapter four. 
A. Descriptive Analysis 
1. Frequency Distribution 
2. Cumulative Frequency Distribution 
3. Percentile Analysis 
B. Identification of Important Variable Statements 
1. High to Medium to Low Mean Limits Interval 
2. Mean Distribution 
3. Grand Mean Distribution 
C. Ranking Order of Important Variable Statements 
1. Mean Distribution 
D. Composite Analysis of Categories 
1. Mean Distribution 
2. Kendall's Coefficient (W) 
E. Testing of Hypotheses 





(25) (10) (100-1) 
W=. 82 
Kendall's (W) cannot be negative and its maximum 
possible value is one. 
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F. Testing of Self-Concept of Effective Teachers 
Compared to the Fitt's Norm Group 
1. Mean Distribution 
2. Mean Differences between the Fitt's Norm 
and this Study 
Phase III: Statistical Conclusions 
Based on the maintenance of reliable data collection 
procedures and the utilization of acceptable statistical 
tools, certain conclusions were made. These conclusions are 
presented and reported in chapter four and chapter five of 
this study. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF FINDINGS 
The analysis of the data was assembled on the basis of 
the three groups; administrators, teachers and students in 
schools A, B, and C, separately and an overall view of the 
total sample. The analysis will be concerned and guided by 
the central problem of the study, namely, the identification 
of characteristics that are common to effective teachers and 
the correspondence of agreement between administrators', 
teachers' and students' descriptions of the behaviors of 
effective teachers and how they are related to self-concept 
results. 
The chapter is divided into two sections. The first 
section will discuss findings related to correlations 
between the three groups' perceptions of effective teachers' 
characteristics resulting from the use of the Teacher Charac¬ 
teristic Scale. In the second section, the primary concern 
is to report analysis of data gathered from the thirty 

















School A 71 10 1 82 
School B 183 10 1 194 
School C 153 10 1 164 
Total 407 30 3 440 
The inventory return rate for teachers and administrators 
was 100 per cent. Due to the degree of understanding and ma¬ 
turation levels, the rate for students was less than perfect. 
School A student return rate was 50.0 per cent with seventy-one 
inventories being discarded because of incompleteness. The 
student rate for School B was 70.7 per cent with seventy-six 
inventories being discarded. School C student return rate was 
76.9 per cent with forty-six inventories being discarded. A 
total of 663 inventories was distributed to teachers, students 
and administrators and 440 inventories were returned in com¬ 
pleted form giving a return rate of 69.5 per cent. 
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The data on age distribution of classroom teachers are 
presented in Table 2. 
TABLE 2 




















School A 0 2 3 3 2 0 10 
School B 0 3 2 5 0 0 10 
School C 1 4 2 2 1 0 10 
Total 1 9 7 10 3 0 30 
Split half analysis was used in the interpretation of 
age data on classroom teachers. The first half had the com¬ 
bined intervals of 20-37 years and the second half had the 
combined intervals of 38-49 years. In School A half of the 
classroom was in the first interval and the other half in 
the second interval, giving an equal 50 per cent distribu¬ 
tion. School B had the same equal interval distribution as 
School A. However, School C had 70 per cent of its class¬ 
room in the first interval and 30 per cent in the second in¬ 
terval. The total population had 56.7 per cent in the first 
interval and 43.3 per cent in the second. 
The data on years of teaching experience are presented 
in Table 3. 
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TABLE 3 

















School A 1 1 2 3 3 10 
School B 0 6 4 0 0 10 
School C 2 4 3 1 0 10 
Total 3 11 9 4 3 30 
Fifty per cent of the teachers at School A had from 
11 to 20 years of experience, 30 per cent had over 20 years 
and 20 per cent had from 1 to 10 years of experience. School 
B and School C had the same distribution, 60 per cent had 
from 1 to 10 years and 40 per cent had from 11-20 years of ex¬ 
perience. The total population had the following distribution: 
46.7 per cent (N=14) had from 1 to 10 years of teaching ex¬ 
perience, 43.3 per cent (N=13) had from 11 to 30 years of ex¬ 
perience and 10 per cent (N=3) had over 20 years of experience. 
The data on academic attainment of teachers are presented 
in Table 4. 
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TABLE 4 








School A 5 3 2 10 
School B 3 6 1 10 
School C 4 5 1 10 
Total 12 14 4 30 
At School A 50 per cent of the teachers had attained a 
B.S. or B.A. degree, 30 per cent had an M.A. or M.Ed. degree 
and 20 per cent was on the Ed.S. level of attainment. School 
B had 60 per cent with an M.A. or M.Ed. degree, 30 per cent 
with a B.S. or B.A. degree and 10 per cent with an Ed.S. de¬ 
gree. School C had 50 per cent on the M.A. or M.Ed. level of 
attainment, 40 per cent with a B.S. or B.A. degree and 10 per 
cent with an Ed.S. degree. The total population had 46.7 per 
cent at the M.A. or M.Ed. level of academic attainment, 40.0 
per cent at the B.A. or B.S. level and 13.3 per cent at the 
Ed.S. level. 
Identification of Important Variable Statements 
Each research subject was asked to score the desir¬ 
ability of teacher characteristics on an inventory consisting 
of thirty variable statements. The continuum ranged from 5 
to 1 with 5 being high and 1 being low. This continuum was 
further converted into a high to medium to low mean (X) 
50 










A mean was obtained for each variable statement in 
terms of the above interval and mean limits. Also, a grand 
mean was computed for students, teachers, administrators and 
schools. The grand mean or weighted mean is a statistical 
procedure that combined individual mean scores into a group 
mean. 
TABLE 5 
SCHOOL A: ANALYSIS OF VARIABLE STATEMENTS 
Variable Statements Students Teachers Administrator 
X X X 
1. Is well groomed H (4.26) H (3.78) H (4.63) 
2. Makes learning 
exciting M (3.45) H (4.87) H (4.73) 
3. Uses Sources other 
than textbooks H (3.89) H (4.21) H (4.07) 
4. Relates teaching 
to life L (2.16) M (2.93) L (2.25) 
5. Is very prompt H (4.21) H (4.97) H (4.93) 
6. Stimulates creative 
and high level 
thinking M (3.06) H (4.12) H (4.53) 
7. Provides a variety 
of teaching 
techniques L (2.03) H (4.67) H (2.73) 
8. Provides for 
individual 
differences H (3.86) H (4.86) H (4.21) 
9. Has a pleasant 
personality M (3.61) H (4.06) H (3.94) 
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TABLE 5--Continued 
Variable Statements Students Teachers Administrator 
XX X 
10. Can handle conflict 
situations and deal 
with controversial 
issues L (2.17) H (3.69) H (2.87) 
11. Seems to find 
satisfaction in 
being a teacher M (3.53) H (4.26) H (4.67) 
12. Praises students 
often M (3.42) H (4.83) M (2.43) 
13. Works effectively 
with parents H (4.76) H (4.93) H (4.87) 
14. Is very open to new 
ideas M (3.51) M (3.63) H (3.82) 
15. Follows the course 
outline H (4.28) H (4.73) H (4.64) 
16. Encourages students 
to discuss their 
problems if 
necessary M (2.66) H (4.31) H (4.29) 
17. Clearly explains the 
material being 
taught H (4.61) H (4.87) H (4.32) 
18. Accepts and solicits 
assistance from the 
administration when 
needed H (3.89) H (3.97) H (4.74) 
19. Does not argue 
openly with students L (1.63) M (2.35) L (1.87) 
20. Is kind and thought¬ 
ful M (2.52) H (4.76) H (4.90) 
21. Is fair and impartial 
in the treatment of 
all students M (2.37) H (3.83) H (4.71) 
22. Makes comments 
on test papers to 
explain mistakes 
that were made H (4.78) H (4.93) H (4.64) 
23. Helps students to 
accept themselves 
and others as 
individuals with 
equal importance H (3.77) M (3.44) H (4.32) 
24. Encourages class 
discussion M (2.57) H (4.07) H (4.34) 
25. Request and uses 
student ideas M (2.43) H (4.73) M (2.87) 
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TABLE 5—Continued 
Variable Statements Students Teachers Administrator 
x X x 
26. Helps students 
develop good study 
habits H (3.94) H (4.86) H (4.90) 
27. Provides well- 
directed purpose¬ 
ful activities H (3.68) H (4.84) H (4.92) 
28. Is respected by 
students, parents, 
and administrators H (4.86) H (4.92) H (4.97) 
29. Spends time moti¬ 
vating students M (3.65) H (4.81) H (4.96) 
30. Is sensitive to the 
needs of individual 
students M (3.57) H (4.06) H (4.61) 
Grand Means M (3.44) H (4.30) H (4.15) 
In accordance with table 5, students at School A rate 
43.3 per cent of the variable statements in the high mean limit 
with the highest mean value assigned to statement 28: "Is re¬ 
spected by students, parents, and administrators" (X=4.86). An 
equal percentage (43.3 per cent) of School A student responses 
fell in the medium mean limit with the highest mean value as¬ 
signed to statement 29: "Spends time motivating students" 
(X=3.65). Only 13.4 per cent of School A student responses 
fell in the low mean limit with the lowest being statement 19: 
"Does not argue openly with students" (X=1.63). 
Teachers at School A rated 86.7 per cent of the variable 
statements in the high mean limit with highest mean value as¬ 
signed to statement 5: "Is very prompt" (X=4.97). The highest 
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medium mean limit value was assigned to statement 14: "Is 
very open to new ideas" (X=3.63) with 13.3 per cent rate. 
There was no low mean limit value for this group. 
The administrator at School A rated 86.7 per cent of 
the variable statements in the high mean limit with the 
highest mean value assigned to statement 28: "Is respected 
by students, parents and administrators" (X=4.97). The 
highest medium mean value was assigned to statement 12: 
"Praises student often" (X-2.43) with a 6.65 per cent rate. 
The administrator at School A rated 6.65 per cent rate. 
The administrator at School A rated 6.65 per cent of vari¬ 
ables in the low mean limit with lowest being statement 19: 
"Does not argue openly with students" (X=1.87). 
TABLE 6 
SCHOOL B: ANALYSIS OF VARIABLE STATEMENTS 
Variable Statements Students Teachers Administrator 
XX X 
1. Is well groomed L (2.27) H (4.86) H (4.97) 
2. Makes learning 
exciting M (3.06) H (4.61) M (3.56) 
3. Uses sources other 
than textbooks H (3.83) H (4.76) H (4.80) 
4. Relates teaching to 
life L (2.07) H (3.89) L (2.27) 
5. Is very prompt H (4.67) H (4.77) H (4.92) 
6. Stimulates creative 
and high level 
thinking H (4.79) M (2.90) H (3.84) 
7. Provides a variety of 
teaching techniques L (2.31) H (3.76) H (3.54) 
8. Provides for individual 
differences M (3.62) H (4.86) M (3.65) 
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TABLE 6--Continued 
















X X X 
Has a pleasant 
personality M 
Can handle conflict 
situations and deal 
with controversial 
issues L 
Seems to find satis¬ 





with parents H 
Is very open to new 
ideas M 
Follows the course 
outline H 
Encourages students 
to discuss their 
problems if 
necessary L 
Clearly explains the 
material being 
taught M 
Accepts and solicits 
assistance from the 
administration when 
needed H 
Does not argue openly 
with students L 
Is kind and 
thoughtful H 
Is fair and impar¬ 
tial in the treat¬ 
ment of all 
students L 
Makes comments on 
test papers to 
explain mistakes 
that were made H 
Helps students to 
accept themselves 
and others as in¬ 
dividuals v/ith equal 
importance L 
(2.73) H (4.64) M (2.57) 
(1.32) M (3.57) H (4.06) 
(3.45) H (4.80) H (4.91) 
(2.28) H (3.97) M (3.36) 
(4.27) M (3.51) H (4.81) 
(2.41) M (3.62) H (4.63) 
(4.81) H (4.86) H (4.93) 
(2.09) M (3.35) H (4.63) 
(3.60) H (4.93) H (4.77) 
(4.52) H (4.80) H (3.87) 
(1.23) L (1.34) L (1.02) 
(4.54) H (4.61) H (3.97) 
(2.25) M (3.47) H (4.21) 
(4.73) H (4.82) H (4.21) 
(1.83) M (3.6 H (4.88) 
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TABLE 6—Continued 






24. Encourages class 
discussion M (3.48) M (3.62) H (4,06) 
25. Requests and uses 
student ideas H (4,23) H (4.68) H (4.92) 
26. Helps students 
develop good 
study habits M (3.27) M (3.42) H (4.37) 
27. Provides well- 
directed pur¬ 
poseful acti¬ 
vities H (4,02) M (3.37) H (4.61) 
28. Is respected by 
students, parents 
and administrators L (2.28) H (4.62) M (3.49) 
29. Spends time moti¬ 
vating students M (3,39) M (3.65) M (4.74) 
30. Is sensitive to the 
needs of individual 
students L (2,20) M (3.47) H (4.85) 
Grand Means M (3.20) H (4.04) H (4.11) 
Table 6 reveals that students at School B rated 33.3 per cent of the 
variable statements in the high mean limit with the highest mean value as¬ 
signed to statement 15: "Follows the course outline" (X=4,81). Thirty per 
cent of the students responses at School B fell in the medium mean limit 
with the highest mean value assigned to statement 8: "Provides for in¬ 
dividual difference" (X=3.62). The lowest mean value was assigned to 
statement 10: "Can handle conflict situations and deal with controversial 
issues (X=1.32) with a percentage rate of 36.7. 
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Teachers at School B rated 56,7 per cent of the variable state¬ 
ments in the high mean limit with the highest mean value assigned to 
statement 17: "Clearly explains the material being taught" (X=4.93). 
The highest medium mean limit value was assigned to statement 23: 
"Helps students to accept themselves and others as individuals with 
equal importance" (X=3,65) with a 40.0 per cent rate. Only 3.3 per 
cent of School B teachers ' responses fell in the low mean limit with 
the lowest being statement 19: "Does not argue openly with students" 
The administrator at School B rated 73.3 per cent of the vari¬ 
ables in the high mean limit with the highest mean value assigned to 
statement 1; "Is well groaned' ' (X=4.97) . The highest medium mean 
value was assigned to statement 8: "Provides for individual differ¬ 
ences" (X=3.65) with a 20.2 per cent rate. The administrator at 
School B rated 6.7 per cent of variable statements in the low mean 
limit with the lowest being s tat suent 19: "Does not argue openly 
with students" (X=1.02). 
(X=l.34). 
TABLE 7 
SCHOOL C: ANALYSIS OF VARIABLE STATEMENTS 






1. Is well groomed 
2. Makes learning 
exciting 
3. Uses sources other 
than textbooks 
H (4.85) H (4.90) M (3.81) 
M (3,57) M (3.36) H (4.83) 
H (4.86) H (4.72) H (4.93) 
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TABLE 7--Continued 
Variable Statements Students Teachers Aministrator 
X X X 
4. Relates teaching 
to life L (1.20) H (4.53) M (3.28) 
5. Is very prompt H (4.92) H (4.87) H (4.93) 
6. Stimulates creative 
and high level 
thinking M (2.54) H (4.82) H (4.70) 
7. Provides a variety 
of teaching 
techniques M (2.43) H (4.01) H (4.28) 
8. Provides for 
individual 
differences L (1.97) H (4.96) M (2.43) 
9. Has a pleasant 
personality H (4.64) H (4.81) H (4.93) 
10. Can handle conflict 
situations and 
deal with con¬ 
troversial issues L (1.21) H (4.06) H (4.23) 
11. Seems to find 
satisfaction in 
being a teacher H (4.87) H (4.23) H (4.90) 
12. Praises students 
often M (2.33) H (4.87) M (2.39) 
13. Works effectively 
with parents H (3.85) M (3.44) M (3.57) 
14. Is very open to 
new ideas M (2.87) M (3.41) M (3.53) 
15. Follows the 





necessary M (3.59) M (3.60) M (3.62) 
17. Clearly explains 
the material 
being taught M (3.42) H (4.84) M (3.58) 
18. Accepts and 
solicits assis¬ 
tance from the 
administration 
when needed M (3.56) M (3.41) H (4.86) 
19. Does not argue 
openly with 
students M (2.37) H (3.68) M (3.07) 
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TABLE 7—Continued 
Variable Statements Students Teachers Administrator 
X X X 
20. Is kind and 
thoughtful M (3.54) M (3.61) M (3.65) 
21. Is fair and 
impartial in 
the treatment 
of all students H (4.94) H (4.07) H (4.92) 
22. Makes comments on 
test papers to 
explain mistakes 
that were made M (3.64) H (4.80) H (4.91) 
23. Helps students to 
accept themselves 
and others as 
individuals with 
equal importance L (1.27) M (3.57) H (4.02) 
24. Encourages class 
discussion H (4.86) M (3.63) H (4.21) 
25. Requests and uses 
student ideas M (3.51) H (4.84) H (4.67) 
26. Helps students 
develop good 
study habits M (2.89) M (3.05) M (3.27) 
27. Provides well- 
directed pur¬ 
poseful 
activities H (4.02) H (4.39) H (4.43) 
28. Is respected by 
students, 
parents and 
administrators M (3.51) H (4.36) H (4.27) 
29. Spends time 
motivating 
students M (3.57) H (4.82) H (4.89) 
30. Is sensitive to 
the needs of 
individual 
students M (3.08) H (4.93) M (3.64) 
Grand Means M (3.30) H (4.05) H (3.98) 
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In accordance with the data in table 7, students at School C 
rated 33,3 per cent of the variable statements in the high mean limit 
with highest mean value assigned to statement 21: "Is fair and impar¬ 
tial in the treatment of all students" (X=4.94). The highest medium 
mean limit value was assigned to statement 16: "Encourages students 
to discuss their problems if necessary" (X=3.59) with a 53.3 per cent 
rate. However, 13.3 per cent of the students' responses fell in the 
low mean limit with lowest value assigned to statement 4: "Relates 
teaching to life" (X=1.20). 
Teachers at School C rated 66.7 per cent of the variable state¬ 
ments in the high mean limit with highest mean value assigned to 
statement 8: "Provides for individual differences" (X=4.96). The 
highest medium mean value was assigned to statement 13: "Works ef¬ 
fectively with parents" (X=3,44) with a 33.3 per cent rate. There 
was no low mean limit value for this group. 
An analysis of the administrator's rating for School C for the 
high mean limit showed three variable statements with the same value 
(X=4.93). These variable statements are: "Uses sources other than 
textbooks;" "Is very prompt;" and "Has a pleasant personality," The 
percentage was 63,3. The highest medium mean value was assigned to 
statement 30: "Is sensitive to the needs of individual students with 




COMPOSITE ANALYSIS OF VARIABLE STATEMENTS 
Variable Statements School A School B School C 
X X X 
1. Is well groomed H (4.22) H (4.03) H (4.52) 
2. Makes learning exciting H (4.35) H (3.74) H (3.92) 
3. Uses sources other 
than textbooks H (4.05) H (4.46) H (4.87) 
4. Relates teaching to 
life M (2.44) M (2.74) M (3.00) 
5. Is very prompt H (4.70) H (4.78) H (4.91) 
6. Stimulates creative and 
high level thinking H (3.90) H (3.84) H (4.02) 
7. Provides a variety of 
teaching techniques M (3.14) M (3.20) H (4.11) 
8. Provides for individual 
differences H (4.31) H (4.04) M (3.12) 
9. Has a pleasant 
personality H (3.87) M (3.32) H (4.79) 
10. Can handle conflict 
situations and deal 
with controversial 
issues H (2.91) M (2.98) M (3.17) 
11. Seems to find satis¬ 
faction in being a 
teacher H (4.15) H (4.38) H (4.67) 
12. Praises students often M (3.56) M (3.20) M (3.20) 
13. Works effectively with 
parents H (4.85) H (4.19) M (3.62) 
14. Is very open to new 
ideas M (3.65) M (3.55) M (3.27) 
15. Follows the course 
outline H (4.55) H (4.87) H (4.34) 
16. Encourages students to 
discuss their problems 
if necessary H (3.75) M (3.36) M (3.60) 
17. Clearly explains the 
material being taught H (4.60) H (4.43) H (3.95) 
18. Accepts and solicits 
assistance from the 
administration when 
needed. H (4.20) H (4.40) M (3.61) 
19. Does not argue openly 
with students L (1.95) L (1.20) M (3.04) 
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TABLE 8—Continued 






20. Is kind and thoughtful H (4.06) H (4.37) M (3.60) 
21. Is fair and impartial 
in the treatment of 
all students M (3.63) M (3.31) H (4.64) 
22. Makes comments on test 
papers of all mistakes 
that were made H (4.78) H (4.59) H (4.45) 
23. Helps students to 
accept themselves and 
others as individuals 




 Encourages class 
discussion H (4.51) H (3.72) H (4.23) 
25. Requests and uses 
student ideas M (3.34) H (4.61) H (4.34) 
26. Helps students develop 
good study habits H (4.56) H (3.69) M (3.07) 
27. Provides well- 
directed purposeful 




• Is respected by 
students, parents and 
administrators H (4.91) M (3.46) H (4.43) 
29. Spends time motivating 





• Is sensitive to the 
needs of individual 
students H (4.08) H (4.24) H (3.78) 
Grand Means H (3.99) H (3.80) H (4.06) 
The research subjects at School A rated 76.7 per cent of the 
variable statements in the high mean limit with highest mean 
value assigned to statement 28: "Is respected by students, 
parents and administrators" (X=4.91). The highest medium 
mean value was assigned to statement 14: "Is very open to 
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new ideas" (X=3.65) with a 20.0 per cent rate. The lew mean limit 
had a 3.3 per cent rate with lowest values assigned to statement 19: 
"Does not argue openly with students" (X=1.95). 
The total population at School B rated 63.3 per cent of the 
variable statements in high mean limit with highest value assigned 
to statement 15: "Follows the course outline" (X=4.87). The high¬ 
est medium mean value was assigned to statement 14: "Is very open 
to new ideas" (X=3.55) with a 33.3 per cent rate. The low mean 
limit had a 3.3 per cent rate with lowest values corresponding with 
statement 19: "Does not argue openly with students" (X=1.95), 
Sixty per cent of the research population at School C rated 
variable statements in the high mean limit with highest value as¬ 
signed to statement 5: "Is very prompt" (X=4.91) . The highest medi¬ 
um mean value was assigned to statement 13: "Works effectively with 
parents” (X=3.62) with a 40.0 per cent rate. There was no low mean 
limit value for the total School C population. 
Ranking Order of Important Variable Statements 
Students, teachers and administrators were asked to select and 
rank the five most important characteristics of an effective teaches:. 
This process will determine whether there is concordance in the popu¬ 
lation. In table 9, scores are given along with variable statement 
numbers in parentheses. 
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TABLE 9 
ANALYSIS OF SCHOOL A VARIABLE STATEMENTS 






I 4.86 (28) 4.97 (5) 4.97 (28) 
II 4.78 (22) 4.93 (13 , 22) 4.96 (29) 
III 4.76 (13) 4.92 (28) 4.93 (5) 
IV 4.61 (17) 4.87 (2, 17) 4.92 (27) 
V 4.28 (15) 4.86 (8, 26) 4.90 (20, 26) 
For a description see pp. 60- 61. 
TABLE 10 
ANALYSIS OF SCHOOL B VARIABLE STATEMENTS 






I 4.81 (15) 4.93 (17) 4.9 7 (1) 
II 4.79 (6) 4.86 (1, 15, 8) 4.93 (15) 
III 4.73 (22) 4.82 (22) 4.92 (5, 24) 
IV 4.67 (5) 4.80 (11; 18) 4.91 (11) 
V 4.54 (20) 4.77 (5) 4.88 (23) 
For a description see pp. 60-61. 
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TABLE 11 
ANALYSIS OF SCHOOL C VARIABLE STATEMENTS 






I 4.94 (21) 4.96 (8) 4.93 (3, 9, 5) 
II 4.92 (5) 4.93 (30) 4.92 (21) 
III 4.87 (11) 4.90 (1) 4.91 (11, 12) 
IV 4.86 (3, 24) 4.87 (5, 12) 4.89 (29) 
V 4.74 (15) 4.84 (17, 25) 4.87 (15) 
For a description see pp . 60-61. 
TABLE 12 
A COMPOSITE VARIABLE STATEMENT ANALYSIS 






I 4.91 (28) 4.87 (15) 4.91 (5) 
II 4.85 (13) 4.78 (5) 4.87 (3) 
III 4.78 (22) 4.61 (25) 4.79 (9) 
IV 4.70 (5) 4.59 (22) 4.67 (11) 
V 4.60 (17) 4.46 (3) 4.64 (21) 
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At the onset of the study, it was stated that Q sort 
was chosen as a phase of the methodology because it 
involves the actual act of scoring a sample of statements 
which discovers and defines certain facts derived from a 
theory. The theory in this study was: administrators, 
teachers and students today, would lean towards more 
humanistic classroom teachers' behaviors. 
In developing the instrument derived from responses 
given by all three groups, the researcher attempted to 
categorize the thirty statements into four categories. 
By referring to the statements (found below) it 
should be noted that the categories were chosen as the 
result of the statements given, not the reverse. 
The categories defined are: 
1. Humanistic—which refers to those 
characteristics that give attention 
to interpersonal needs and an empathetic 
classroom atmosphere. 
2. Self Actualization—refers to those 
characteristics that deal with a 
teacher's personal value. 
3. Activation—refers to characteristics 
that give attention to stimulating 
students to think, to respond, to feel 
and to learn. 
4. Technical—refers to characteristics 
that give attention to methods used 
in the classroom. 
Kendall's Coefficient Analysis of 
Selected Categories 
Category I: Humanistic 
1. Provides for individual differences 
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2. Praises students often 
3. Works effectively with parents 
4. Encourages students to discuss their 
problems if necessary 
5. Does not argue openly with students 
6. Is kind and thoughtful 
7. Is fair and impartial in the treatment 
of all students 
8. Helps students to accept themselves and 
others as individuals with equal importance 
9. Is sensitive to the needs of individual 
students 
Category II: Self Actualization 
1. Is well groomed 
2. Is very prompt 
3. Has a pleasant personality 
4. Seems to find satisfaction in 
being a teacher 
5. Is very open to new ideas 
6. Is respected by students, parents 
and administrators 
Category III: Activation 
1. Makes learning exciting 
2. Relates teaching to life 
3. Stimulates creative and high level thinking 
4. Encourages class discussion 
5. 
6. 
Request and uses students' ideas 
Spends time motivating students 
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Category IV: Technical 
1. Uses sources other than textbooks 
2. Provides a variety of teaching techniques 
3. Can handle conflict situations and deals 
with controversial issues 
4. Follows the course outline 
5. Clearly explains the material being taught 
6. Accepts and solicits assistance from the 
administration when needed 
7. Makes comments on test papers to explain 
mistakes that were made 
8. Helps students develop good study habits 
9. Provides well-directed purposeful activities 
Kendall's W was computed on each category in order to 
determine whether significant agreement existed in the 
population. 
TABLE 13 
SCHOOL A: ANALYSIS OF CATEGORIES 
AND KENDALL'S COEFFICIENT 
Categories Students Teachers Administrator W 
X X X 
Humanistic M (2.96) H (4.16) H (3.81) 
Self-Actual- 
ization H (4.00) H (4.27) H (4.49) 
Activation M (2.88) H (4.25) H (3.95) 
Technical H (3.70) H (4.53) H (4.20) 
.822 
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An analysis of School A data revealed that Self- 
Actualization was rated as the number one category by 
students (X=4.00) and administrators (X=4.49) while 
teachers rated Technical (X=4.53) as the highest 
category. Students and administrators rated Technical as 
the second highest category with the respective mean scores 
3.70 and 4.20. 
Activation was rated by teachers (X=4.25) and 
administrators (X=4.53) as the third highest category while 
students rated Humanistic (X=2.96) as the third highest 
category. On the other hand, teachers (X=4.16) and admin¬ 
istrators (X=3.81) rated Humanistic as the least desirable 
category while students rated Activation (X=2.88). 
The Kendall Coefficient of Concordance for these data 
was found to be .822 which is significant at the .05 level 
of confidence. 
TABLE 14 
SCHOOL B: ANALYSIS OF CATEGORIES 
AND KENDALL'S COEFFICIENT 
Categories Students Teachers Administrator W 
X X X 
Humanistic M (2.70) M (3.58) H (3.93) 
Self-Actual¬ 
ization M (2.97) H (4.55) H (4.25) 
Activation M (3.50) H (3.89) H (4.74) 
Technical M (3.60) H (4.25) H (4.35) 
.778 
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There were dissimilarities in School B population 
concerning the highest rated category. The highest rated 
category by School B students was Technical (X=3.60), 
teachers rated Self-Actualization (X=4.55) while the 
administrators rated Activation (X=4.74). The Technical 
category was rated by teachers (X=4.25) and administrators 
(X=4.35) as the second highest category while students rated 
Activation (X=3.50). 
Self-Actualization was rated as the third highest 
category by students (X=2.97) and administrators (X=4.25) 
while teachers rated Activation (X=3.89). The total 
population agreed that Humanistic was the least desirable 
category with the following mean scores: administrators 
(X=3.93), teachers (X=3.58) and students (X=2.70). 
The Kendall Coefficient of Concordance for these data 
was found to be .778 which was less than the criterion 
v 39 
value of .82 at the .05 level of confidence. 
39 
N.M. Downie and R.W, Heath, Basic Statistical Methods (New York: 
Harper and Row, 1959), p. 282. 
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TABLE 15 
SCHOOL C: ANALYSIS OF CATEGORIES 








Humanistic (3.00) (4.08) (3.48) 
Self-Actual¬ 
ization (4.28) (4.43) (4.40) 
Activation (3.21) (4.33) (4.43) 
Technical (3.42) (4.07) (4.37) 
.822 
An analysis of School C data revealed that Self- 
Actualization was rated as the number one category by 
students (X=4.28) and teachers (X=4.43) while administrators 
rated Activation (X=4.43). There were dissimilarities in 
the rating of second highest category. The second highest 
rated category by School C students was Technical (X=3.42), 
administrators rated Self-Actualization (X=4.40) while 
Activation (X=4.33) was the second highest category among 
teachers. 
There were no similarities in the rating of third 
highest category. The third highest rated category by 
School C students was Activation (X=3.21), administrators 
rated Technical (X=4.37) while Humanistic (X=4.08) was the 
third highest category among teachers. Students and 
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administrators rated Humanistic as the least desirable category with 
the following respective mean scores: (X=23.00, X=3.48). Teachers 
rated Technical (X=4.07) as the least desirable category. 
The Kendall Coefficient of Concordance was found to be .822 
which is significant at the .05 level of confidence. 
TABLE 16 
COMPOSITE ANALYSIS OF CATEGORIES AND 
KENDALL'S COEFFICIENT 







Humanistic (3.64) (3.40) (3.52) 
Self-Actuali¬ 
zation (4.25) (3.92) (4.37) 
Activation (3.70) (3.76) (3.99) 
Technical (4.14) (4.07) (3.95) 
,778 
Self'-Actualization was rated as the highest category by School 
A (X=4.25) and School C: (X=4.37) while School B rated Technical 
(X=4.07). There were differences by school in the rating of second 
highest category. School A rated Technical (X=4.14), School B Self- 
Actualization (X=3.90) and School C Activation (X=3.99) 
Activation was rated as the third highest category by both 
School A and School B. Hie reported means for School A and B were 
(X=3,70) and (X=3.76) respectively while School C rated Technical 
(X=3.95). The concensus of the total school was that Humanistic 
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was the least desirable category with the following mean scores : 
School A (X=3.64), School B (X=3.40) and School C (X~3.52). 
The Kendall Coefficient of Concordance was found to be 
.778 at the .05 level of confidence which is not significant. 
The size of these coefficients of concordance indicates that 
there is a degree of agreement among the rankings of the three 
groups. Perfect agreement is indicated by a W=1 and lack of agree¬ 
ment by a Vf=0. The significance of the coefficients of concordance 
was tested by the use of tables developed by Kendall in Basic Sta- 
. . 40 
tistical Methods. 
Sunnary of Categories 
The mean scores for each group in this study were converted 
to standard scores and plotted. The plotting of standard scores 
pointed out the degree of difference or similarity in the popula¬ 
tion. 
40 
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COMPARATIVE PROFILE OF THE THIRTY EFFECTIVE TEACHERS 






Fitts' Norm Self- 





Family Self 7G. 53 70.83 + 5.70 3.704* 
Self- 
Criticism 32.80 35.54 2.74 2.240* 
Identity 134.50 127.10 +7.40 4.069* 
Physical 
Self 76.20 71.78 + 4.42 3.156* 
Behavior 124.77 115.01 +9.76 4.763* 
Moral-Ethical 
Self 
78.17 70.33 + 7.84 4.937* 
Social Self 72.87 68.14 + 4.73 3.296* 
Personal Self 74.23 64.55 + 9.68 7.154* 
Self-Satis¬ 
faction 118.73 103.67 +15.06 5.981* 
♦Criterion "t" with 29 df=l.70 one tail test. 
Family Self. The mean for the selected teachers in 
this study on the variable Family Self was 76.53. The mean 
for the Fitts ' Norm Group was 70.83. The difference between 
the means was +5.70 in favor of the selected teachers of 
this study. 
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The "t" for these data was 3.704 which was statistically 
significant because it was greater than its criterion "t" 
of 1.70 at the .05 level of confidence and 29 degrees of 
freedom. 
Self-Criticism. These data show that selected teachers 
have a lower Self-Criticism mean (-2.74) than the Fitts' 
Norm Group. 
The "t" was -2.240 which was statistically significant 
because it was lower than its criterion "t" of 1.070 at the 
.05 level of confidence and 29 degrees of freedom. 
Identity. The mean for the selected teachers on the 
variable Identity was 134.50 as compared to the Fitts' Norm 
Group of 127.10. The difference of +7.40 favors the 
selected teachers. The "t" score is significant at the .05 
level of confidence. 
Physical Self. These data show selected teachers scored 
higher on Physical Self with a mean difference of +4.42 and 
a significant "t" of 3.56 at the .05 level of confidence. 
Behavior. The mean difference of +9.76 shows that 
selected teachers are above the Fitts' Norm Group in the 
area of Behavior. The "t" score of 4.76 is significant at 
the .05 level of confidence. 
Moral-Ethical Self. The selected teachers scored 
higher than the Fitts' Norm Group on the variable Moral- 
Ethical Self by a difference of +7.85 with a significant 
"t" of 4.937 at the .05 level of confidence. 
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Social Self. The mean for the selected teachers on the variable 
Social Self was 12. SI as compared to the Fitts' Norm Group 68.14, The 
difference of +4.73 was significantly higher. The "t" score of 3,296 
was significant at the .05 level of confidence. 
Personal Self. The selected teachers scored higher than the 
Fitts' Norm Group on this variable. The mean difference of +9.68 was 
significant. The "t" score of 7.154 was also significant at the .05 
level of confidence. 
Self-Satisfaction. The mean for the selected teachers on the 
variable Self-Satisfaction was 118.73 as compared to the Fitts' Norm 
Group's 103.67. The difference being very significantly +15.06. 
The selected teachers had higher mean scores on all concept 
variables except Self-Criticism than the Fitts' Norm Group. The 
highest mean difference was on Self-Satisfaction, Personal Self and 
Social Self. 
These data indicate that selected teachers reflect a stronger 
feeling of adequacy, worth and value as a family than the Fitts' 
Norm Group. 
These data are consistent with Fitts' theory which indicates 
that persons who are perceived by their peers as being unusually ef¬ 
fective, evidence more positive self-concepts them do persons who are 
considered average in their day to day behavior. 
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Phase III: Statistical Conclusions 
The student population ranked the categories in the 
following order: Self-Actualization (X=3.75), Technical 
(X=3.57), Activation (X--3.20) and Humanistic (X=2.89). The 
teacher sample population had the following rank order: 
Self-Actualization (X=4.42), Activation (X=4.16), Technical 
(X=4.10) and Humanistic (X=3.94). On the other hand, admin¬ 
istrators ranked these categories in the following manner: 
Technical (X=4.31), Self-Actualization (X=4.30), Activation 
(X=4.01) and Humanistic (X=3.78). 
These findings refute the theory that the three groups 
would lean more towards humanistic classroom behaviors. 
The three groups, however, were in very close agree¬ 
ment on perceptions of characteristics of effective teachers 
which supports hypothesis 1: There will be close correlation 
between teachers', administrators' and students' perceptions 
of the effective teacher's behavior. 
Hypothesis 2 stated that there will be a close 
correlation between effective teaching and positive self- 
concepts. This was certainly proven as a result of ail 
thirty effective teachers scoring higher on the Tennessee Self Con- 
cept Scale than the Fitts' Norm Group in every area except one. 
CHAPTER V 
SUMMARY OF THE STUDY 
It was the purpose of the experiment described, to 
identify characteristics of effective teachers as seen by 
administrators, teachers, and students and to profile the 
self-concepts of thirty "effective" teachers. 
In striving to fulfill these purposes the writer 
followed the following steps. 
First, the writer asked three high school principals 
to agree to such an experiment in their schools. They, the 
principals, were then asked to identify ten of their most 
\ 
"effective" teachers to be used in the population. These 
thirty persons along with their first period classes 
became the sample for the experiment. 
Secondly, the writer prepared an instrument that was 
developed as a result of responses from high school students, 
administrators and teachers to the questions: (1) Thinking 
back, try to recall the best teacher you have ever had; 
(2) What did that person do that made him fit into the best 
category? 
Over 100 characteristics were listed by the ninety 
persons interviewed. The researcher studied carefully the 
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information and abstracted from it thirty statements and four 
categories that comprised the Teacher Characteristic Scale. 
Then, the literature dealing with effective teaching 
was reviewed. 
Fourth, the researcher chose to use Q methodology which 
was developed for the purpose of intensively investigating 
small samples with the intent of making discoveries and 
giving directions to the larger sample investigations. 
Q methodology must start with a theory and the theory 
proposed in this study was: there is a pattern of basic 
characteristics that are common to effective teachers and 
this pattern is easily recognized by students, teachers and 
administrators. 
A pilot study was conducted next in order to gain the 
general reaction of participants to the instrument and to 
see if the instrument would provide enough information for 
the final results to be useful. 
In making the Q sort, each person gave the statements 
a score which represented its importance in the total 
description of the behaviors. At the time these scores were 
being assigned, the respondent unknowingly was arranging a 
frequency distribution that would help to facilitate the 
statistical comparisons of different sorts. The Teacher 
Characteristic Scale housed four categories of statements 
which were unknown to the respondents. Humanistic, Acti¬ 
vation, Self-Actualization and Technical were the categories 
that were hidden. 
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The ten Q sorts of the pilot group were inter-cor¬ 
related and showed many factors in common. This was 
evidence to support the theory that there is a pattern of 
basic characteristics that are common to effective teachers. 
It also led the researcher to formulate another theory that 
the larger sample would follow the pattern of the pilot 
group and assign more weight to the Humanistic category 
than the other three. 
The next step involved the actual administering of 
the Teacher Characteristic Scale to the total sample and 
the Tennessee Self Concept Scale to the thirty teachers. 
The scales were administered to 440 students, 
teachers and administrators. Various facts were collected 
from each respondent—age, race, highest degree held, 
number of years of teaching experience and number of years 
in the particular school. 
The results were: students in all three schools saw 
effective teachers as those who possessed the following 
qualities. 
1. Uses sources other than textbooks 
2. Is very prompt 
3. Seems to find satisfaction in being a teacher 
4. Stimulates creative and high level thinking 
5. Works effectively with parents 
6. Is fair and impartial in the treatment of 
all students 
7. Follows the course outline 
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8. Makes comments on test papers to explain 
mistakes that were made 
9. Clearly explains the material being taught 
10. Encourages class discussion 
11. Is respected by students, parents and 
administrators. 
The five characteristics that received the most weight 
out of these eleven in order of importance were: 
1. Is fair and impartial in the 
all students 
treatment of 
2. Is respected by students, par 
administrators 
ents, and 
3. Is very prompt 
4. Seems to find satisfaction in 
teacher 
being a 
5. Follows the course outline. 
These characteristics fall in two categories: (1) 
Self Actualization and (2) Technical. Therefore, the 
writer concludes that these students are not as concerned 
with Humanistic and Activation characteristics as they are 
how the teacher feels about himself, the image he projects 
to others and the teacher's classroom methods. 
Teachers in all three schools saw effective teachers 
as those who possess the following qualities: 
1. Is very prompt 
2. Works effectively with parents 
3. Makes learning exciting 
4. Is respected by students, parents and 
Administrators 
5. Clearly explains the lessons being taught 
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6. Follows the course outline 
7. Provides for individual differences 
8. Makes comments on test papers to explain 
mistakes that were made 
9. Seems to find satisfaction in being a teacher 
10. Accepts and solicits assistance from the 
administration when needed 
11. Is sensitive to the needs of individual 
students 
12. Praises students often. 
The five characteristics that received the most weight 
out of these twelve in order of importance were: 
1. Provides for individual differences 
2. Is sensitive to the needs of individual 
students 
3. Is respected by students, parents, and 
administrators 
4. Praises students often 
5. Is very prompt. 
Administrators saw effective teachers as those who 
possess the following qualities: 
1. Is respected by students, parents and 
administrators 
2. Spends time motivating students 
3. Is very prompt 
4. Provides well-directed purposeful activities 
5. Is well groomed 
6. Follows the course outline 
7. Encourages class discussion 
Seems to find satisfaction in being a teacher 8. 
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9. Uses sources other than textbooks 
10. Is fair and impartial in the treatment 
of all students 
11. Makes comments on test papers to explain 
mistakes that were made. 
The five characteristics that received the most weight 
out of these eleven in order of importance were: 
1. Is respected by students, parents and 
administrators 
2. Spends time motivating students 
3. Is fair and impartial in the treatment of 
all students 
4. Makes comments on test papers to explain 
mistakes that were made 
5. Seems to find satisfaction in being a teacher. 
When the three group responses were held constant, 
these are common thread characteristics that emerged: 
1. Is very prompt 
2. Is respected by students, parents and 
administrators 
3. Makes comments on test papers to explain 
mistakes that were made 
4. Seems to find satisfaction in being a teacher 
5. Follows the course outline. 
This was evidence that all three groups agreed on these 
items as being characteristics that all look for when 
deciding whether or not a teacher is effective. 
The theory that was postulated in the onset of the 
study was refuted. The three groups unlike the pilot group, 
did not lean more towards the Humanistic category. 
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Students' scores clustered more towards Self Actuali¬ 
zation, teachers' scores clustered more towards Self 
Actualization and administrators scored highest in the 
Technical category. 
Kendall's Coefficient of Concordance was used to test 
the degree of concordance of the three groups. This 
clearly indicated that there was a degree of agreement among the 
three groups in their perceptions of characteristics of 
effective teachers. 
The profiles of the thirty selected teachers indicated 
that they had very high self-concepts. The mean score on 
eight out of nine concept variables was higher than the 
Fitts' Norm Group. 
This substantiated Fitts' theory that indicates 
persons who are perceived by their peers as being unusually 
effective, evidence more positive self-concepts than 
persons who are considered average in their day to day 
behavior. 
Summary of Findings 
On the basis of the data presented in this experiment, 
the writer draws the following conclusions: 
1. Experts have not reached a consensus as 
to what constitutes good or effective 
teachers. 
. The literature revealed that the 
characteristics that are important 




3. Effective teachers chosen for this study 
ranged from 20-49 years old—indicating 
that age has very little bearing on 
effectiveness. 
4. In choosing effective teachers, all admin¬ 
istrators chose more women than men which 
could mean women express a greater degree 
of effectiveness than men. 
5. The academic attainment ranged from nearly 
half having only a B.A. or B.S., fourteen 
had Masters and four had Ed.S. degrees 
which indicate that degree held had little 
bearing on choosing who was effective. 
6. The more middle-class school had a greater- 
degree of agreement which indicates a degree 
of congruence of attitudes that should 
provide a sound educational setting. 
7. Each school differed somewhat in identifying 
the five important teacher characteristics 
which signifies that what works in one 
setting may not work in another. This 
leads the writer to conclude that an 
effective teacher is only as effective as 
his/her environment demands. If one can 
meet the needs of students in a particular 
environment, and move to another environment 
and adjust to the needs of those students then 
I would agree that here is an effective teacher. 
Conclusions of the Study 
From the researcher's point of view, this study 
emphasizes the importance of focusing research on teacher 
effectiveness in individual school settings. This would 
lead to constant feedback from parents, students and 
administrators on what is expected of a teacher in the 
classroom. Since the responses differed in each school as 
to the most important characteristics of an effective 
teacher, this leads the researcher to conclude that dif¬ 
ferent settings of students demand different teaching 
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behaviors. This is very important and could be one of the 
problems that is hindering student achievement. We, as 
educators, may need to take a more careful look at an 
individual teacher before assigning him to a particular 
school. 
Even though the teachers in this study were designated 
as "effective" by their principals, many of them received 
scores in the lower limits by students. Many of them gave 
themselves low scores in certain areas. Many of them, 
even though designated as "effective," seemed agitated that 
a student evaluation was to be held. This led the researcher 
to sense a feeling of insecurity in some of their attitudes. 
The extent of agreement among the selected teachers, students 
and administrators on the five most important characteristics 
proves that a better understanding of the needs of the 
students should be examined more closely. I say students 
because they are the ones who are affected most by a 
teacher during the school year. 
Admittedly, the teacher's role is a difficult one. 
It encompasses all of the areas tested--Humanistic, Self- 
Actualization, Technical and Activation and others. Each 
group or class of students has different needs that an 
individual teacher should assess and try to deal or 
conform with. 
The students used in this study chose characteristics 
in the Self Actualization category as most important which 
leads the researcher to conclude that a teacher's personal 
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style in communicating what he knows makes a big difference 
to them as to his effectiveness. This leads the researcher 
to conclude that students grow, flourish and develop much 
more easily with a teacher who projects a very positive 
view of himself and is reaching his fullest potential. 
Although experts have not reached a consensus as to 
what constitutes good or effective teachers, we should 
continue to focus attention in this area. If students can 
identify teachers who are "effective" in vhe sense that 
there is superior growth in learners, we as educators should 
explore the methods and characteristics of these individuals 
to add to the literature on teaching effectiveness. If such 
projects are conducted, locally, state-wide and nation-wide, 
we could end up with a standard scale for measuring teacher 
effectiveness. 
Implications 
The findings of this study are useful for the school 
administrator in helping him to deal with the problem of 
effective teaching in his school. 
If teachers are able to realize what students and 
administrators expect from them, they should be better able 
to assess their own effectiveness. 
If administrators are aware of the need patterns of 
those students in his population, he will be better able to 
assign and evaluate his teachers. This should lead to less 
dissatisfaction, discontentment and chaos in some classrooms. 
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If it is true that effective teachers view teaching 
primarily as a human process involving human relationships 
and human meaning, then this implies that schools of higher 
education should devote more time to exposing prospective 
teachers to personality development. Group dynamics, 
basic counseling processes, sensitivity training and 
encounter grouping may be as important as cognitive skills. 
Self-concept research tells us that how one feels 
about himself is learned. If this is true then it is also 
teachable. This implies that more time should be spent in 
self-related activities. More personalized experiences 
should be initiated in order for the prospective teacher 
to express his views at a very personal level. 
Teachers in higher education institutions should set 
an example for prospective teachers who in turn will 
present themselves in such a manner in the classroom that 
would qualify them as "effective" teachers. 
Students have implied that how a teacher projects 
himself is more important than the humanistic, technical or 
activation processes in a classroom. This clearly indicates 
that the teacher sets the tone in a given classroom and the 
general climate for learning is affected by the way that 
teacher projects himself. 
Recommendations 
On the basis of this investigation, the writer makes 
the following recommendations: 
89 
1. It is recommended that a teacher characteristic 
scale be devised in each high school in urban 
school systems. 
2. Administrators should allow students to assist 
in devising the scale and follow the same 
procedure used in this study. 
3. Every teacher should be designated as "effective" 
and the scores earned by him should be 
interpreted and reported. 
4. This would assist administrators in each school 
in the selection of new employees. If there 
is agreement on what is expected of the teacher 
before he is hired, then there will be no excuse 
for incompetence. 
5. Parents should also be allowed to voice their 
opinions on the characteristics they see as 
important in effective teachers. 
6. A system-wide study should be conducted in 
order to test the degree of concordance of 
parents, students, and administrators on 
what constitutes an effective teacher. 
7. A self-concept scale should be administered 
to prospective employees in order to 
ascertain their feelings about themselves 
prior to being hired. 
8. It is finally recommended that this study be 
conducted as an experiment having a control 
group. Students and teachers should be 
placed together whose needs are in 
congruence. If there is a great degree of 
compatibility, the rapport and achievement 
should be higher than those students and 
teachers who are not so matched. Results 
should prove useful in placement of 
teachers in a school setting. 
APPENDIX 
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TEACHER CHARACTERISTICS SCALE 
COLUMNS STATEMENTS 
I II III 
(5) (2) (4) 1. Is well groomed 
(4) (6) (2) 2. Makes learning exciting 
(5) 01) (1) 3. Uses sources other than textbooks 
(5) (26) (3) 4. Relates teaching to life 
(5) (27) (5) 5. Is very prompt 
(5) 6. Stimulates creative and high level thinking 
(5) 7. Provides a variety of teaching techniques 
(4) 8. Provides for individual differences 
(4) 9. Has a pleasant personality 
(5) 10. Can handle conflict situations and deal 
with controversial issues 
(5) 11. Seems to find satisfaction in being a teacher 
(4) 12. Praises students often 
(5) 13. Works effectively with parents 
(5) 14. Is very open to new ideas 
(5) 15. Follows the course outline 
(5) 16. Encourages students to discuss their problems 
if necessary 
(5) 17. Clearly explains the material being taught 
(5) 18. Accepts and solicits assistance from the 
administration when needed 
(4) 19. Does not argue openly with students 
(5) 20. Is kind and thoughtful 
(5) 21. Is fair and impartial in the treatment 
of all students 
(5) 22. Makes comments on test papers to explain 
mistakes that were made 
(5) 23. Helps students to accept themselves and 
others as individuals with equal importance 
(5) 24. Encourages class discussion 
(4) 25. Requests and uses student ideas 
(5) 26. Helps students develop good study habits 
(5) 27. Provides well-directed purposeful activities 
(5) 28. Is respected by students, parents and 
administrators 
(5) 29. Spends time motivating students 
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RECTI0NS: Fill in your name and other information on the separate answer sheet. 
The statements in this inventory are to help you describe yourself as you see yourself. Please answer 
them as it you were describing yourself to yourself. Read each item carefully; then select one of the 
five responses below and fill in the answer space on the separate answer sheet. 
Don't skip any items. Answer each one. Use a soft lead pencil. Pens won't work. If you change an 
answer, you must erase the old answer completely and enter the new one. 
Completely Mostly Partly False Mostly Completely 
False False and True True 
RESPONSES Partly True 
C M M C 
F F PF-PT T T 
1 2 3 4 5 
TENNESSEE SELF CONCEPT SCALE 
1. I have a healthy body  
2. I am an attractive person  
3. I consider myself a sloppy person  
4. I am a decent sort of person  
5. I am an honest person  
6. I am a bad person  
7. I am a cheerful person  
8. I am a calm and easy going person  
9. I am a nobody.   
10. I have a family that would always help me in any kind of trouble  
11. I am a member of a happy family  
12. My friends have no confidence in me  
13. I am a friendly person  
14. I am popular with men  
15. I am not interested in what other people do  
16. I do not always tell the truth  
17. I get angry sometimes  
18. I like to look nice and neat all the time  
19. I am full of aches and pains  
20. I am a sick person  
21. I am a religious person  
22. I am a moral failure   .   
23. I am a morally weak person  
24. I have a lot of self-control  
25. I am a hateful person  
26. I am losing my mind  
27. I am an important person to my friends and family  
28. I am not loved by my family  
29. I feel that my family doesn't trust me  
30. I am popular with women  
31. I am mad at the whole world  
32. I am hard to be friendly with  
33. Once in a while I think of things too bad to talk about  
34. Sometimes when 1 am not feeling well, I am cross  
35. I am neither too fat nor too thin  
36. I like my looks just tire way they are  
37. I would like to change some parts of my body  
38. I am satisfied with my moral behavior  
39. I am satisfied with my relationship to God  
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41. I am satisfied to be just what lam  41 
42. I am just as nice as I should be ,  42 
43. I despise myself  43 
44. I am satisfied with my family relationships  44 
45. I understand my family as well as I should  45 
46. I should trust my family more  46 
47. I am as sociable as 1 want to be  47 
48. I try to please others, but I don't overdo it  48 
49. I am no good at ail from a social standpoint  49 
50. I do not like everyone I know  50 
51. Once in a while, I laugh at a dirty joke  51 
52. I am neither too tall nor too short  52 
53. I don’t feel as well as I should  53 
54. I should have more sex appeal  54 
55. 1 am as religious as I want to be  55 
56. I wish I could be more trustworthy  56 
57. I shouldn’t tell so many lies  57 
58. I am as smart as I want to be  58 
59. I am not the person I would like to be   59 
60. I wish I didn’t give up as easily as I do  60 
61. I treat my parents as well as I should (Use past tense if parents are not living)  61 
62. I am too sensitive to tilings my family say  62 
63. I should love my family more  63 
64. I am satisfied with the way I treat other people  64 
65. I should be more polite to others  65 
66. I ought to get along better with other people  66 
67. I gossip a little at times  67 
68. At times I feel like swearing  68 
69. I take good care of myself physically  69 
70. I try to be careful about my appearance  70 
71. I often act like I am “all thumbs” .   71 
72. I am true to my religion in my everyday life  72 
73. I try' to change when I know I’m doing things that are wrong  73 
74. I sometimes do very bad things  74 
75. 1 can always take care of myself in any situation  75 
76. I take the blame for things without getting mad    76 
77. I do tilings without thinking about them first  77 
78. I try' to play fair with my friends and family  78 
79. I take a real interest in my family  79 
80. I give in to my parents.(Use past tense if parents are not living)   80 
81. I try' to understand the otner fellow’s point of view  81 
82. I get along well with other people  82 
83. I do not forgive others easily  83 
84. I would rather win than lose in a game  84 
85. I feel good most of the time   85 
86. I do poorly in sports and games  86 
87. I am a poor sleeper  87 
88. I do what is right most of the time  88 
89. I sometimes use unfair means to get ahead  89 
90. I have trouble doing the things that are right  90 
91. I solve my problems quite easily  91 
92. I change my mind a lot  92 
93. I try to run away from my problems  93 
94. I do my share of work at home  94 
95. I quarrel with my family  95 
96. I do not act like my family thinks I should  96 
97. I see good points in all the people I meet  97 
98. I do not feel at ease with other people  98 
99. I find it hard to talk with strangers  99 
100. Once in a while l put off until tomorrow what I ought to do today 100 
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